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INTRCDUCTICN

The following text is divided into chapters and summarizes the
European project Life After Sport (LAS) that is developed with-
in the framework of the European Educational Program ERAS-
MUS +. Participating countries Bulgaria, Croatia, Greece, Turkey,
Spain and lItaly contributed data on the Dual Career procedure
implemented by athletes and sports executives in their countries.
The research is focused on the description of the legal and edu-
cational framework of Dual Career young athletes in EC, as well
as on identifying the needs and challenges of athletes, especially
young and former athletes, in the development of their dual careers.
This sub-chapter examines the concept of Dual Career extensively:
a) Historical and Philosophical from Antiquity and its connection to
the phenomenon of Sport; b) how it is conceptually and practically
treated in modern times and (c) how it is supported by the European
Union Legislation.

An historical and philosophical approach

Sport is directly linked to people’s lives and society, and de-
picts ancient Greeks' main ancient institution. The term was de-
rived from the word “athlon” meaning prize and “athlos” meaning
contest and in ancient Greece it was referred to as an athletic art.
However, the word “athlete” is much older since it comes from the
ancient verb “@OAéw®”, which many researchers ascribe from the
name of Aethelius, son of Zeus and Protogenia. Gym was considered
an indispensable element in the education not only of all boys in An-
cient Greece, but also of girls in Ancient Sparta. Indeed, it was Greeks
who first devised sports and sport competitions, where athletes com-
peted.

The origins of Greek sport and the first sport activities date back
to the Bronze Age and Minoan Crete, where bullfighting, boxing and
wrestling were taking place. Later, in the Mycenaean era, Funeral
Games appeared in honor of the dead. While sporting events such as
pentathlon, horse racing and street racing appeared during Classical
Era. At that time, the first sports venues and facilities began to be
created, such as the Stadium, Hippodrome and Gymnasium, which
were training areas for athletes and young people’s preparation for
their military service. Young athletes were trained and supervised by
pediatricians (today’s gymnasts, trainers).

The training of young people in Ancient Greece was an integral part
of their education, in many places, such as Athens and Sparta. The
youth training program was defined by law including a basic combina-
tion of strength training, “gymnasiums”. The most representative fea-
ture in the importance of gymnastics into the life of Ancient Greeks
is the phrase “voug uymg ev cwpatt vy)” meaning ‘a healthy mind in
a healthy body too'.

As sports and training were integral parts in Greeks' social life, local
and national sports events such as Pythia, Nemea, Isthmia and Olym-
pia were established. Pythians took place in Delphi, lasting 5 days and
were dedicated to the god Apollo. Nemea was a Panhellenic sport
celebration held every 2 years and dedicated to Zeus, with three cate-
gories of athletes: teenagers, children and men. The Isthmus was held
every 3 years and was dedicated to the god Neptune. Olympics, after
all, was the most popular Panhellenic race and was held in Olympia
in honor of Olympian Zeus. Olympics took place every 4 years, in-
cluding races (speed and endurance), equestrian races (armored and
horseracing) and pentathlon (jump, javelin, discus and wrestling), with
the prize of an olive wreath. Road races were the most important
sport of the Olympics, as it is considered one of the most important
Olympic Games until today. In every Olympic Games, there was only
one winner, but for the ancient Greeks it was neither the prize nor the
victory that mattered, but their participation.

Romans brought significant additions and changes in sport and
races. In Roman times, the policy of “bread and spectacles” was in-
troduced and races became simply a way of entertainment leaving
behind the Greek ideal for sport. In fact, Romans replaced wreaths

given as prizes with money or other prizes (land acquisition), introduc-
ing the economic element into sport. From that period, athletes were
converted into professionals, who earn money, social recognition and
power through races. In the Roman Empire, Gaius Appuleius Diocles,
was probably the richest athlete in history. This athlete, during his
athletic career, earned 35 million cisterns (a notable amount of money
at that time). Diocles and his other athletic colleagues, of course, did
not enjoy the “fruits of their labor” for a long time, as all of them were
indebted, not only during their athletic careers, but also afterwards
(World Sport Research & Publications, IOC & USOC, 2000). The main
difference between the Greek and Roman attitudes is reflected in the
words each culture used to describe its festivals: for the Greeks they
were contests (agones), while for the Romans they were games (ludi).
The Greeks originally organized their festivals for the competitors,
the Romans for the public. The former was primarily competition, the
latter was entertainment.

Then, in Byzantine Empire, sport ceased to be a spectacle and be-
came the main occupation of wealthy Byzantine citizens. Sport at
that time restored its brilliance and its glory, but it was abolished or
treated with disbelief because they were considered to have promot-
ed the ancient religion and harmed Christianity and its spread. During
middle Ages, sport was in crisis and people stopped doing it.

After centuries of sports and racing obsolescence, the mood for
a revival of the Olympic Games and the introduction of new sports
began to emerge. Prominent personalities, such as Baroness Pierre
de Coubertin, who helped organize and create the modern Olympic
Games were at the forefront of this movement. Today, sport is an
integral part of people’s lives and is considered a self-evident activity
for any person who wants to have good physical and mental health.
Sport has significantly been evolved nowadays. Many new sports
appear and there is a great development of professional sport and
championship.

Olympic Games were revived in the late 19th century. The ancient
Olympic Games included several of the sports that are now part of
the Summer Games program, which at times has included events in
as many as 32 different sports. In 1924, the Winter Games were sanc-
tioned for winter sports. The Olympic Games have come to be re-
garded as the world’s foremost sports competition. Today, in modern
sport, there is as opposite goal of achieving an excellent performance
and record, not participation in the sport itself. Before the 1970s, the
Games were officially limited to competitors with amateur status, but
in the 1980s, many events were opened to professional athletes. Cur-
rently, the Games are open to all, even the top professional athletes in
basketball, football, tennis, ice hockey and more.

Today, this ever-increasing competition, the over-the-top perfor-
mance and the growing economic activity, especially in some team
sports, have dramatically increased the “obligations” of elite athletes.
Long hours of training, treatments, sponsorships, traveling, have
made championships a full-time professional (for the athlete) activity.
As a result, professional and elite athletes often face the challenge of
combining their athletic career with education or work (other than
championships) and pursue a “dual career”.

Briefly, it has been observed that during an elite athlete’s career the
State, the National Olympic Committee, the relevant Sport Federa-
tion, the sport club and the coaches are almost exclusively interested
mainly in the performance on the sport field. What an athlete will do
when quits sports is usually of no interest to anyone, not even the
athlete himself. European Union in 2012 issued specific guidelines for
athletes and “"Double Careers” in order to encourage them to com-
bine athletic careers with post-career rehabilitation training. In this
way, elite athletes were recognized as a special category of workers
in need of attention because of the particular circumstances of their
‘work’. Greek reality about Double Career starts and perhaps stops
at the so-called “privileges” state offered by the Greek Government
to successful athletes and not for the creation of appropriate actions
- programs, or legislation adapted to Greek athletes and domestic re-

ality, for the proper and timely preparation of athletes in a smooth
professional and personal transition after the end of a sport career.
Then follows the investigation of the existing legislation about ‘dual
career’ in Greece.

Understanding athletes’ dual career

Over the past 30 years, dual career (DC) has become a visible top-
ic in the European athletic career research which has looked to un-
derstand how DC pathways and athletes" envisaged future are con-
structed and embedded in a more complex life spectrum.

A career can be broadly understood as “a lifestyle that involves the
sequence of work, learning and leisure activities through a lifetime”
(Career Industry Council of Australia, 2006). Careers are unique to
each person and are dynamic throughout life. Career Development
Learning (CDL) relates to learning about the content and process of
career development of life (McMahon, Patton, & Tatham, 2003). The
content of CDL represents learning about self and learning about the
world of a particular sport, study or work, while process learning is
about the development of the competences and skills necessary to
navigate a successful and satisfying life/career. Based on this under-
standing, an athletic career appears to be just one part of the life
career which concerns athletes" future when retiring from sport to be
well prepared for development in other spheres. That is, to provide
flexible and competent support to talented athletes so that they can
achieve their potential not only as sportspersons, but also as valued
individuals in other domains of their lives.

DC is briefly defined as “a career with major foci on sport and stud-
ies or work” (Stambulova & Wylleman, 2015, p.1). In a similar vein,
the Erasmus+ funded DC4AC project describes DC as “the possibility
for talented, professional and elite athletes to build an educational or
job path simultaneously with a sport career, because they face hard
in conciliating intensive training and competition with education or
work” (DC4AC, 2017, p.4). It follows that the concept of DC revolves
around the combination of an athletic career with education and/
or occupation. It is exactly during such periods when DC is experi-
enced by athletes. Therefore, we can distinguish two DC types - DC
in sport and education and DC in sport and work with the former
having received the dominant attention by researchers, DC assistance
providers, and policymakers. Pursuing education commitments while
competing in high performance sport, however, can be a challenging
task - the ever increasing demands on performance in elite sports
places high pressure on young athletes, who may often feel they are
forced to choose between realising their athletic potential or obtain-
ing a satisfying education for a postathletic career.

Interestingly, the notion of DC is recognised, even though not ex-
plicitly and without reference to sport, as part of the life-long learning
discourse within the National Strategy for Life-Long Learning for the
Period 2014-2020 (Ministry of Education and Science, 2014). As Ya-
kaliev & Petrova (2017, p.37), however, noted the concept of DC has
often been confused by certain stakeholders in the country with dual
learning, that is, combination of education in a secondary vocational
school with in-company training (i.e., apprenticeship-based system).

According to the holistic lifespan perspective (Wylleman & Laval-
lee, 2004) and the holistic athletic career model (Wylleman, Reints,
& De Knop, 2013) athletes are considered as individuals doing sports
alongside other spheres of their lives. Within this perspective, an ath-
letic career is seen as an integral part of a life-long career. Self-effi-
cacy is a central concept in social cognitive theory where it refers to
beliefs in one"s capabilities to organise and execute the courses of ac-
tion required to produce given attainments, while managing prospec-
tive situations (Bandura, 1997). The level of an individual“s self-ef-
ficacy is viewed to be an important determinant of how well the
student-athlete copes with learning and performing at the school/
university and on the competitive sport scene, respectively. Efficacy
beliefs influence how athletes think, feel, motivate themselves and
act. Therefore, helping athletes achieve both athletic and personal
development goals, and utilise their accumulated athletic experienc-
es for the benefit of a satisfying post-sport career have become the
major objectives of DC support programs to athletes.

The DC trajectory is non-linear and actually consists of a series
of different stages and transitions (Stambulova & Wylleman, 2014).
Within each developmental stage and transition, athletes will expe-
rience demands and challenges of various types and levels that may
impinge on athletic and personal development. In other words, their
investment in sport shifts over time according to context-specific so-

cial, psychological, and financial situation, educational commitments
or work duties. This is even a more challenging task for the non-pro-
fessional athletes, who often have to manage their sporting careers
within limited cognitive, social, financial and temporal resources or
not well organised DC support structures.

Elite athletes" DC has recently received political legitimacy from the
European Union, underpinned by a growing concern with some na-
tional sport cultures and sport-specific subcultures which permit the
exploitation of young athletes without paying appropriate attention
to their educational and further occupational needs thus exposing
them to potentially inequitable situations during and after retirement
from sport. The strategic document, EU Guidelines on Dual Career
of Athletes (EC, 2012), demonstrates the supportive institutional ap-
proach of the EU in relation to DC, especially the need of concerted
efforts on the protection of their basic right for equal access to qual-
ity education. This represents an explicit political and social recog-
nition of the issue of athletes" DC by both the EU institutions and
national governments. It should be stressed that such an approach
necessitates the creation of intersubjective meanings which go be-
yond individual beliefs and a mandate for action. For that it requires
a collective understanding of DC and of formal institutions to focus
on intersecting and interacting elements of this complex issue. There-
fore, both the EU and individual member states approaches to ath-
letes" DC represent a par excellence form of intentional development
which, as Cowen and Shenton (1996) argued, is concerned with the
deliberate policy and actions of the state and other agencies, which
were expressed in various developmental visions. This helps us to
link the intent to develop (visions) with agency through the notion of
trusteeship. As they (1996, pp. ix-x) explicated, “development doc-
trine rested upon the intent to develop through the exercise of trust-
eeship over society. Trusteeship is the intent which is expressed, by
one source of agency, to develop the capacities of another. It is what
binds the process of development to the intent of development”.

The above EU document represents a steering instrument for ath-
letes" DC policy making and implementation within member states.
Because of its broadly defined policy objectives, nonbinding and
voluntary character the individual countries have more flexibility
in implementation. In addition, the institutional capacity of the EU
Guidelines is expected to be high, that is, the willingness of involved
actors to participate in a decision-making process that shapes the in-
strument and to politically support its introduction. At the same time,
it acknowledges that the traditions and cultural diversity in various
DC policy domains in member states should be respected. There is
also an appeal to national authorities to develop culturally relevant
and country-specific guidelines for DC that would take into consid-
eration the Guidelines but also to reflect the specificities of the na-
tional education and sport systems. In particular, if we believe that
DC is contingent on a range of factors, it follows that an effort to
understand at least the key factors is needed. Therefore, DC research
and support practices should focus not only on student-athletes" per-
ceptions/interpretations, but also on the country-specific socio-cul-
tural, policy, educational and sporting environments that shape DC.
This will involve mapping of the particular national DC development
milieu(s), so DC could be interpreted in context. Context itself is mul-
tifaceted and operates at a variety of levels. These include: political,
social, organisational and individual dimensions. What follows is that
athletes" DCs are materialised through complex processes where per-
sonal experiences, attributes, resources and coping strategies interact
in a mutually reinforcing way with different and multilayered environ-
ments that facilitate or hamper DC development.

In this regard, a brief description of the wider context including
the sport system in the country is needed. The late 1980s marked
the period of profound political, economic, social and cultural trans-
formations. More specifically, the political events of 1989 signalled
the process of complex changes from state socialism to a neo-liber-
al model of capitalism. The role of key international actors (e.g., the
International Monetary Fund, the World Bank, the European Union,
and the Council of Europe) was equally crucial for implementing a set
of institutional reforms which have had controversial effects on the
content, context and process of change in general, and on country"s
sport policy in particular. These changes were accompanied by radical
demographic and lifestyle transformations. The sport system has also
been drastically restructured, with various new actors entering the
scene. It currently comprises 105 national sport-governing bodies
including a network of some 4,000 voluntary clubs and 65,000 regis-
tered athletes, 35% of which are juniors. It is dominated by a powerful



state agency, the Ministry of Youth and Sport (MYS), which sets the
main priorities, policies and strategies as well as provides key resourc-
es, through a licensing regime for all national sport organisations. Lo-
cal authorities are the second crucial resource provider in the form of
sporting infrastructure, program funding and in-kind support to local
clubs. While the MYS closely monitors and controls all aspects of elite
sport, the delivery of Sport for All remains a relatively unregulated
territory, which is left to the remit of municipalities and a set of widely
dispersed and diverse private sport service providers. The state has
also traditionally prioritised a few individual sports (e.g., wrestling,
weightlifting, rhythmic gymnastics, athletics, and boxing), capable
of delivering medals and international kudos, over team sports. The
most well resourced team sport during the last ten years is volleyball.

In recent years, researchers (e.g., Stambulova & Ryba, 2013, 2014)
have voiced the need for a culturally-specific approach in career
research and practice. That is, in order to understand athletes* DC
needs, attitudes and behaviour researchers, DC support service pro-
viders, and policymakers need to address the various social, econom-
ic and policy contexts, cultural attitudes, and institutions and arrange-
ments in place (e.g., sport organisations, educational establishments,
employers) that provide athletes with certain resources while limiting
others.

The European framework for the development
of Dual Careers of athletes

Sport receives attention by the European Union after the publica-
tion of the 2007 White Paper on Sport, which opens the way to the
assumption of politically-priced responsibilities in the Lisbon Treaty in
December 2009, specifically in the development of evidence-based
policies, and to encourage cooperation and manage initiatives in fa-
vour of physical activity and sport throughout Europe.

As of 2011, the first EU Work Plan for Sport was created, con-
stituting a key element for the development of sport in Europe;
and, for the first time, in the period 2014-2020, a specific line of
action was established, within the framework of the European ed-
ucational programme Erasmus+, to support partnership projects,
networking and the organization of events in the field of sport.
The European sports model: 2007 White Paper on Sport.

The 2007 White Paper on Sport gives birth to the definition of what
could be called the ‘European model of sports, which basically con-
sists of the strategic organization of the key issues to be developed in
sport by all the Member States, through the relevant channels provid-
ed for in the EU treaties and legal procedures.

Before the emergence of the White Paper, there were nu-
merous documents and legislation concerning sport in the EU
as a whole. However, the innovation brought by the White Pa-
per is that it was the first initiative emanating directly from the
European Commission and dealing, exhaustively and in depth,
with the outstanding aspects and problems of sport in the EU.
The objective of the White Paper was to provide strategic guidance
on the role of sport in Europe in three dimensions:

. the social role of sport,
. the economic dimension of sport, and
. the organization of sport.

With regard to the social role of sport, the White Paper makes spe-
cial reference to dual careers of athletes, namely:

“In order to ensure the reintegration of professional sportspersons
into the labour market at the end of their sporting careers, the Com-
mission emphasises the importance of taking into account at an early
stage the need to provide “dual career” training for young sportsmen
and sportswomen and to provide high quality local training centres
to safeguard their moral, educational and professional interests. The
Commission has launched a study on the training of young sportsmen
and sportswomen in Europe, the results of which could feed into the
abovementioned policies and programmes. Investment in and pro-
motion of training of young talented sportsmen and sportswomen in
proper conditions is crucial for a sustainable development of sport at
all levels. The Commission stresses that training systems for talented
young sportsmen and sportswomen should be open to all and must
not lead to discrimination between EU citizens based on nationality.”

. drafting European guidelines on “dual careers” in order to en-
sure that the creation of young athletes are offered quality

education in parallel with their the European

. sports training, guidelines on

. continue the inclusion of sport-related qualifications in Na-
tional dual careers of Qualifications Frameworks with refer-
ence to the European athletes. Qualifications Framework.

In order to support the implementation of the work plan, a pioneer-
ing and innovative working method was created in the field of sport:
groups of experts created by the Commission and the EU countries
in the strategic areas, namely education and training in sport, an area
where dual careers of athletes are created and developed.

Conclusions of the Council and of the Representatives of the Govern-
ments of the Member States, meeting within the Council, on dual careers
of athletes.

From the perspective of the newly created guidelines and guidance
on the development of dual careers of athletes (2012) and of the
2011 Work Plan for Sport, the EU Council and the representatives of
the governments of the Member States drew conclusions and invit-
ed the EU Member States, sports organizations and stakeholders to
create and implement specific measures for the development of the
concept of “dual careers” of athletes.

Previously, the following conceptual definitions are fixed:

“The term ‘talented athlete’ should be understood to mean an ath-
lete recognised by a sport organisation, governing body or the State
as an athlete who has the potential to develop an elite sporting ca-
reer”

“The term ‘elite athlete’ should be understood to mean an athlete
who has a professional contract with a sport employer or sport organ-
isation or has a recognised status by a sport organisation, governing
body or the State as an elite athlete based on proven success and
achievements.”

“The term ‘dual career’ should be understood to mean that an ath-
lete can combine, without unreasonable personal effort, their sport-
ing career with education and/or work in a flexible way through high-
quality training in order to protect their moral, health, educational
and professional interests, without compromising either objective,
with a particular focus on the continued formal education of young
athletes.”

The core idea is that, based on the content of the EU Guidelines
on dual careers of athletes, the Member States should draw up a
framework for action or “own” guidelines on the field of dual careers,
counting on the participation of all the key actors, also referred to
in the communautaire jargon as the “main stakeholders”: either in-
stitutional, educational, sports, or business and sports associations,
among others.

The framework for action is quite fertile and broad and, in our opin-
ion, the following guidelines could be highlighted:

. Solving the problems faced by athletes in education and at
the workplace.

. Creating networking of good practices among the Member
States.

. Gender equality and equal opportunities in the implementa-
tion of measures in support of dual careers.

. Paying special attention to athletes with a disability.

. Specific training for staff in support of athletes undertaking a
dual career.

. Adapted educational pathways and networks of educational
institutions.

. Commitment to new technologies applied to education:
e-learning.

. A quality accreditation system for dual career services in train-
ing centres.

. Common and specific curricula.

. Specific programmes for the mobility of athletes.

. Working through the National Qualifications Frameworks to
align qualifications for professions in dual career supporting
services onto the European Qualifications Framework.

. Structured dissemination plans.

. Specific programmes for athletes working in public services.
Plans to support employability and improve the access of ath-
letes to the labour market. Negotiation of sponsorship deals
with companies.

. Specific support for retiring athletes.

. Plan of financial support for athletes.

. Creation of specific scholarships for dual careers in education-
al and training centres.

. Creation of dual career supporting services for athletes.

. Creation of the nomination of ‘dual career athlete ambassa-
dors..

The Work Plans for Sport and the Erasmus+ Programme.

As mentioned above, the EU Work Plans for Sport are the most
important document in European sports policy.

Once the first plan of 2011 is known, it is followed by the 2014-
2017 Plan, which had three priorities:

. the integrity of sport,
. the economic dimension, and
. the relationship between sport and society.

Regarding the importance of the Erasmus+ Programme , it is worth
noting that it has been innovative in considering sport as one of its
four pillars, allocating 1.8% of the Erasmus+ annual budget for the
Sport action, which finances, among other measures and activities,
projects focused on the creation of associations for the development
of tools and methodologies for dual careers of athletes.

On 30th May, 2018, the Commission published a proposal for a
Regulation establishing the guarantee to continue with the future
Erasmus+ programme (2021-2027), in which sport will maintain its
presence.



1.DESCRIPTION OF THE EXISTING LEGISLATIVE
FRAMEWSCRK OF YCUNG ATHLETES EDUCA-

TISNAL AND SPORT ENVIRCNMENT

The Spanish model.

If the classification established by Aquilina and Henry is taken as
a conceptual reference, it may be agreed that Spain is clearly in the
1st model, classified as a state that regulates the framework of edu-
cational support for elite athletes in a centralized manner through its
legislation. Given the territorial organization of the Spain as a state
formed by Autonomous Communities, practically each with its own
Sports Law that regulates the academic, sporting and economic as-
pects of elite athletes in their respective territories, in this sense, it
can be considered that legislation is decentralized. However, we can
affirm that, in each nucleus of formal power, that is, within the frame-
work of each Autonomous Community, a centralized model predom-
inates, based on the characteristics observed by Aquilina and Henry:
the educational institutions in the Autonomous Communities are re-
sponsible to promote their support projects for athletes through the
legislation created by themselves.

A detailed analysis of the legal framework offered by each Spanish
Autonomous Community (there are currently 17 regional sports laws)
exceeds, in our opinion, the scope of this research; therefore, we will
focus our research on defining the general state framework of Spain.
In this sense, it is necessary to classify and mention the following
regulatory norms: e Law 10/1990, of 15th October, on Sport.

The preamble directly quotes: “Another aspect that must be men-
tioned specifically is that referring to high-level sport, and especially
to the protection measures for athletes who, due to their special qual-
ities and dedication, represent the Spanish nation in national compe-
titions.” [Translated quotation]

[Translated quotation]

Article 6 provides that “The State Administration, in collaboration
with the Autonomous Communities, when appropriate, will seek the
necessary means for the technical preparation and the scientific and
medical support of highlevel athletes, as well as their incorporation
into the educational system and their full social and professional in-
tegration.” [Translated quotation] The Law creates and grants broad
powers and competences to the Sports Council of Spain, among
which it is worth mentioning those of elaborating proposals for the
implementation of the minimum teaching requirements for the qual-
ifications of specialized sports technicians. Likewise, it is responsible
for collaborating in the implementation of the curriculum concerning
these studies, recognizing the centres authorized to teach them, and
supervise the development of the training programmes in those Au-
tonomous Communities that have not assumed competences in the
area of education.

On the role of Sporting Federations, it is worth mentioning the func-
tions of “designing, developing and executing, in collaboration, where
appropriate, with the regional Federations, the preparedness plans
for high-level athletes in their respective sport discipline” [translated
quotation], always under the responsibility and coordination of the
National Sports Council. Regarding the employment relationship of
federated athletes who, called up by the national sports teams, must
participate in international competitions, employers will maintain the
contractual relationship for the requited time to enable their partic-
ipation in these competitions. The essential part of interest for our
research is regulated in Title VI: “High-Level Sport”, specifically in Ar-
ticles 50-53. It is also important the regulation established by the Law
regarding sports research and education, regulated in Title VII, which
deals with the regulation of the qualifications of sports technicians.

Article 52 introduces the concept of high-level athlete:

“High-level athletes are considered to be those included in the lists
drawn up annually by the National Sports Council, in collaboration
with the Spanish Sports Federations and, where appropriate, with the
Autonomous Communities, and in accordance with the selective ob-
jective criteria that are established, taking into account, among oth-
ers, the following circumstances:

a) Placings achieved in international sports competitions or events.

b) Status of the athlete in official sports classification lists, approved
by the corresponding international Federations.

c) Special conditions of a technical-sport nature verified by sports or-
ganizations. “

[Translated quotation]

Article 53 is fully devoted to the advantages and measures to be ad-
opted by the State Administration and the Autonomous Communities
in order to facilitate the technical preparation of high-level athletes,
as well as their incorporation into the educational system and their
full social and professional, both during their sports career and at the
end of it:

. Allocation of an additional number of places in the National Ed-
ucation Institutes and in Universities for those who meet the
necessary academic requirements.

. Exemption from academic, general or specific requirements, re-
quired for the access to the qualifications referred to in Article
55 of this Law, under the conditions set by the Government.

. Promotion of the conclusion of agreements with public and pri-
vate companies for the professional exercise of the athlete.

. Articulation of formulas to combine the professional activity of
the athlete with their sports training or activity.

. Benefits in order to comply with the Military Service.

Therefore, Law 10/1990, of 15th October, on Sport, establishes
that high-level sport is considered of interest to the State by its role
as representative of Spain in international official sports competitions
or events, devoting its Title VI to “high-level sport” and, specifically,
its articles 52 and 53 to provide for, on the one hand, the criteria that
must be taken into account for the determination of athletes who
have the high-level consideration and, on the other hand, to detail
some of the measures to be adopted in order to facilitate their tech-
nical preparation, their incorporation into the educational system and
their full social and professional integration, both during their sport-
ing career and at the end of it.

Five years after the publication of Law 10/1990, Royal Decree
1856/1995, of 17th November, on High-Level Athletes, modified by
Royal Decree 254/1996, of 16th February, is a first step to establish
who should be considered as high-level athletes, classifying them into
groups according to their age and their participation or not in Olympic
events, and to detail some measures that could be adapted in order to
enable their technical preparation, their incorporation into the edu-
cational system and their full social and professional integration, both
during their sporting career and at the end of it.

However, some practical issues were detected, which recommend-
ed to introduce some modifications so that athletes could benefit
from the measures once they are included in the relevant list.

Royal Decree 1497/1997, of 19th September, on High-Level Ath-
letes established the requirements for appointment of high-level ath-
letes, the administrative procedure thereof and the period of validity
of this condition.

On the other hand, the measures concerning the follow-up of their
studies envisaged changes in schedules, groups and exams, in order
to enable the participation of high-level athletes in the activities and
competitions established in the sports calendar. Likewise, the period
to achieve the benefits was extended, without counting those periods
when the athlete is in a situation of temporary incapacity/disability.

Another step was taken by means of Royal Decree 971/2007, of
13th July, on High-Level and High-Performance Athletes, where edu-
cational and training promotion measures were established, facilitat-
ing the access of these athletes to the different offers of the general
education system. Specifically, the subject of Physical Education was
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exempted in Compulsory and PostCompulsory Secondary Education
to these athletes and to students of professional dance training, since
these devote a significant part of their day to physical exercise. In ad-
dition, vocational training programmes were promoted for high-lev-
el or high-performance athletes in order to make compatible sports
practice and training, in any form of education: face-toface, mixed
and online.

Regarding the employment relations of entities with athletes, it
should be noted that these are established through Royal Decree
1006/1985, of 26th June, which regulates the special employment
relations of sports professionals11 and through the collective agree-
ments (and contracts) that can be reached between each of the dif-
ferent trade unions or associations of athletes with their particular
leagues. For example, the Collective Bargaining Agreement for Futsal
reached between the National Futsal League (LNFS) and the Span-
ish Association of Futsal Players (AJFS), in its Art. 25., highlights the
“right of players under 23 to cultural study and training”.

Finally, Organic Law 2/2006, of 3rd May, on Education includes
measures to promote the training of athletes who undertake high
performance programmes, since, in accordance with the third para-
graph of Article 85, those students who combine high-performance
sports programmes and secondary education will have priority to be
admitted in secondary education centres. This article has led many
Councils of Education in the Spanish Autonomous Communities to
create an offer of basic and post-compulsory education for adults
adapted to the needs of athletes who accredit the status of high-level
or high-performance athlete.

The Bulgarian model.

The Bulgarian policy system in supporting athletes* DC exhibits
traits of three out of the four types of policy approaches to the de-
mands placed on elite young athletes according to Aquilina & Henry's
(2010) typology framework. More specifically, in reviewing the policy
and practice in higher education (HE) in EU Member States (Bulgaria
was not included in the study) concerning elite athletes the authors
identified four policy systems:

a) state-centric provision, which is characterised by a requirement,
typically via legislation or state regulations, placed on academic in-
stitutions to provide adapted opportunities for student-athletes in
terms of entry-requirements, time-tabling flexibility, exam dates and
type of course delivery;

b) the state as a facilitator, which is characterised by a formal sys-
tem for acknowledging student-athletes" needs, but non-binding
legal obligations. The state plays an enabling rather than regulating
role where the educational establishments have more leeway for ma-
noeuvring to the specific needs of the student-athlete, chiefly on the
premise of permissive legislation;

¢) national sport federations as intermediaries, where the athletes"
DC development is catered for by the respective federation and
where its staff may advise and act on behalf of the student-athlete to
secure ,special* educational treatment; and

d) laisser faire, where no formal structures are in place and any ar-
rangements (where these prove possible) largely rely on individually
negotiated schemes.

Although this typology refers to HE it can also serve a useful analyt-
ical role at lower education levels allowing to capture the role and ex-
tent of involvement/intervention by the state, as well as the cultures
of educational sector and sport organisations involved.

For the purposes of this report, we also borrow from the current Eu-
ropean project “Ecology of DC” (ECO-DC, 2018) which explores the
features of DC development environments (DCDEs), their taxonomy
and criteria of effectiveness and efficacy. The project team identified
8 types of DCDEs that support DC provision across Europe including
sports friendly schools, sport friendly universities, elite sport schools/
colleges, combined dual career systems, national sports programs,
defence forces programs, professional and/or private club programs,
and players union programs. These DCDEs emerge from the wider
country specific policy patterns/traditions and at least four of them,
in spite of the variations in the scope and extent of their evolution

and development, can be discerned in Bulgaria and are presented in
more detail in the section below. In particular, secondary education
level is represented by the sport schools network; HE is represented
by the National Sports Academy; and the Bulgarian Olympic Commit-
tee and the Bulgarian Football Union are given as individual examples
of good practices in DC support at sport system level. While the first
two types of educational establishments can be considered as dom-
inant DCDEs that support DC provision, the two national sport-gov-
erning organisations are representatives of a new emerging DCDE,
which is in an embryo stage. In addition, there is a long-established
tradition active or former elite athlete to be employed in the system
of Ministries of Inferior or Defence.

Two legislative acts, namely the Law on PE & Sport (LPES) and the
Law on Higher Education (LHE), provide normative opportunities for
top-level athletes to be admitted at both upper and lower general and
vocational secondary education schools (ISCED level 2-5) and high-
er education establishments (ISCED level 6-7) without an entrance
examination. For instance, Article 54 of the new LPES (enforced
since 18/01/2019) stipulates that upon proposal by the Minister
of Youth and Sport and after approval by the Minister of Education
and Science, medalists from Olympic Games, World and European
championships can be admitted at secondary schools upon comple-
tion of grade VII, regardless of their exam grades from the national
external assessment and outside the approved admission plan under
the Law on Pre-school and School Education (LPSSE). Similarly, the
LHE (Art. 68, par. 6 as of 01/03/2016) permits medalists from the
above category of international sport events to be admitted to higher
schools/universities without an entry exam. The admission procedure
is made at the request of the Minister of Youth and Sport outside the
approved annual number of students being admitted under the LHE,
and after a decision made by the academic authorities of the relevant
HE institution. For clarity’s sake, Following Table shows the types and
number of schools at general and vocational education levels.

The following Table presents Types of schools providing general &
vocational education and training in Bulgaria

TYPE OF SCHOOL NUMBER

General education schools 1,955
Elementary (grades I-1V) 131
Primary (I-VII) 1,173
Combined (1-X) 68
Secondary (I-XI1) 468
High schools/gymnasia (VIII-XII) 115
Privare schools 78

Vocational schools 430
Sport schools 25
Arts schools 21
Vocational high schools 359
Vocational colleges with admission after comple-
tion of secondary education 25
Private schools 33

Source: National Statistical Institute, 25/04/2019

The dominant mechanism for implementing talented and elite ath-
letes* DC policy and support at primary, secondary and upper sec-
ondary levels in the country is the well-established network of 25
specialised sport schools of which 6 are state-funded, via the MYS,
and the rest of 19 are financed by the respective local authorities"
budgets. The admission process is organised within the range be-
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tween grades V to XII.

The system of sport schools is a main avenue for athletes to reach
the Bulgarian national/Olympic teams. Since the early 1970s when
the first sport schools were set up, the network has expanded and
was complemented by a number of local sport schools that are closer
to the athletes" homes and allow them to live with their families and
stay in their sport clubs. These educational institutions are purpose-
fully developed for talented athletes who wish to pursue their athletic
and educational commitments - they do this by providing a combina-
tion of performance and education support (e.g., elite coaching and
an adapted timetable for lessons). Sport schools have formal relations
with sport clubs and federations (e.g., both structures will have input
into the selection of athletes who will attend the school). All sport
schools in the country also provide sport related vocational programs
allowing the students to proceed to the higher education level after
graduation. Therefore, the system of sport schools can be defined
as a network of DC assistant programs facilitating talented Bulgarian
athletes" combination of sport and studies.

The new Law on Pre-school and School Education (as of
01/01/2019) effectively applies to students in sport schools who fol-
low a combined form of education. These special-for-the purpose ed-
ucational structures provide both general and specialised preparation
in the field of sport as well as a vocational qualification at the upper
secondary school level (grades IXXIl), which is regulated by the Law
on Vocational Education and Training (LVET). This also ensures that
the training is delivered by qualified specialists and gives the oppor-
tunity to reduce the number of attendance classes in other subjects
from the curriculum.

Concerning athletes* DC policy actions, the National program
for the development of physical education and sports 2018-2020
is the most detailed document outlining the strategic aims, key in-
tentions and measures for action. Despite the fact that the sport
schools in the country vary significantly in terms of their size, po-
tential and capacity to deliver, they are entrusted with key respon-
sibilities to provide the necessary conditions for quality selection
of gifted athletes, competitive milieu for athlete development
and performance, and opportunities for a satisfying DC. Bulgari-
an DC related policy actions partially build on the EU Guidelines
on Dual Career of Athletes (EC, 2012) with an emphasis on in-
ter- sectoral and institutional cooperation and promoting the en-
gagement of national sport-governing bodies and HE providers.
Some of the measures envisaged in this aspect include:

. Introducing flexible forms of study and training.

. Stimulating the policies of HE institutions, especially those
delivering sport education, to ensure the access to higher
education of elite athletes who have obtained some of the
three possible forms of vocational qualification from the sport
school.

. Promoting the introduction of informal methods for vocation-
al training of sport schools students by developing effective
partnerships with sport organisations and businesses.

The feasibility of elite young athletes" DC in sport schools is con-
tingent on the implementation of learning forms other than daily
(e.g., individual, combined, self-study), flexible exam schedules, and
improvement of the quality of vocational education. Within the sport
schools the training and educational parts of the learning process
are carried out by qualified coaches and teachers based on adapted,
flexible curriculum aimed at supporting the process of holistic devel-
opment of athletes, their sporting achievements and creating oppor-
tunities for further education at university level as well as a prospect
for post-athletic career in other fields of the sport system. In this re-
gard, since the 2011/12 academic year the sport schools provide an
opportunity for acquiring a 3rd degree of vocational qualification in
one of the professions within vocational field of ,Sport" - ,Assistant
coach", ,Fitness assistant instructor®, and Organiser of sport events
and championships". Given the serious difficulties to identify and re-
cruit new talents, mainly due to the worsening demographic situation
in the country, this practice can be considered positive in terms of
attracting promising young athletes and providing them with oppor-
tunities to continue their education further or having some job al-
ternatives to stay into sport after the end of their active competitive
career.

In addition, there are Centres for supporting personal development
which provide services, among others, related to career counselling

and development of interests, abilities and competencies in the areas
of sciences, technologies, arts, and sport. On the basis of the Regu-
lation on the conditions and order for protecting gifted youngsters
as of 3/5/2019, young talented athletes between grades VIII to Xl
are provided with special opportunities when applying for admis-
sion at state or municipal sport schools (e.g., they do not pay entry
exam fee, may have an individual study plan) and further supported
through an one-off or a monthly scholarship. It should be noted that
the protective measures extend beyond the sport schools to include
all eligible student-athletes who attend other (regular) municipal or
private schools. Nevertheless, the above Regulation effectively limits
the possibility a talented athlete who had been awarded a scholarship
for sporting achievements to receive a scholarship for educational
achievements (e.g., excellent marks) or vice versa. This rule seriously
undermines the motivation for doing well in the both tracks, that is,
to stimulate combining sporting and schooling.

Except to the sport schools system, the environment supporting
talented athletes" DC provision in Bulgaria still lacks a formal net-
work of sports friendly regular schools in upper general and voca-
tional secondary education (ISCED level 2-5) which to permit elite
sport or align themselves with elite sport to provide curricula flexi-
bility for athletes to train and compete in their own sporting environ-
ment. Whilst any structural cooperation may seem to be attractive
for sport organisations, for regular schools it is rather problematic, as
it demands certain adjustments such as reorganisation in the curric-
ulum to incorporate the training sessions and smaller (sport) classes.
Although there is no standardised support provision between regu-
lar secondary schools and high schools in the country, there is some
evidence of informal arrangements where a regular school is able to
decide the provision of support it gives to each student-athlete for
itself. In such individual cases, even though some study flexibility is
provided, there are unlikely to be any formal relationships between
the school and sport federation but rather with the club involved. For
example, some regular schools readily accept formal letters by sport
clubs proving the participation in competitions to justify athletes" ab-
sence from school lessons. This diversity creates tension in the sense
that different educational institutions have their own habitual ways
of action, which are difficult to modify so as to serve the DC purpose
(e.g., tolerating student-athletes" absences, creating extra teaching
assistance for them).

Concerning the Bulgarian higher education institutions and their
adaptation to accommodate the delivery of education to elite ath-
letes who wish to proceed with their DC at HE level, there appears
to be the isolated case of a well-established set of DC support prac-
tices, led by the National Sports Academy (see the example of Good
Practice 1 below for more detail), and laissez faire type of approach
towards educational services to elite student-athletes, which is fol-
lowed by the rest of HE providers. At the moment, the Bulgarian HE
system encompasses 54 establishments (37 of which are state and
the rest of 13 are private) including 50 universities and specialised
higher schools (NSA falls into this group), and 4 private colleges.

In Bulgaria, despite the existence of study grants for students gener-
ally, special provisions or arrangements for elite athletes are not insti-
tutionalised but decided by the particular HE institution. For example,
it is not uncommon practice of in-kind support when a few universi-
ties grant a scholarship for outstanding athletic achievements, pro-
vide free of charge campus dormitory or coupons for canteen. This
kind of one per semester scholarship may be granted on the basis of
the Decree N2 90 of the Council of Ministers (enforced since 2000)
permitting up to 5% of the total amount of scholarships distributed
to the state-funded universities to be bestowed to full-time students
with special achievements in the fields of science, sport, and arts.
Again, the final decision rests upon each autonomous HE institution.
Some of the universities have ad hoc links with sport federations and
clubs but these tend to be inconsistent, and it is not rare, for example,
when examinations and sporting commitments clash, for faculties to
refuse to make exceptions. There are, however, some rectors and ac-
ademic staff who are relatively supportive in providing flexibility and
concessions afforded to elite athletes with respect to the completion
of courses, absences from lectures or exam dates. Many universities
also offer distance learning programs to attract prospective students
including those with sporting background.

Two additional factors implicitly connected to athletes* DC at HE
level are worth mentioning. First, the new LPES allows university
sport clubs accommodating talented student-athletes to take part
in the national championships administered by the respective fed-

12

eration to which the university sport club is affiliated. At the present,
there are 16 university multisport clubs in existence 7 of which are
affiliated to the national university sport association ,Akademik". In
some cases, the university sport club can also play a decisive role in
exercising advocacy and support to elite student-athletes. Second,
according to the LHE all universities must provide opportunities and
conditions for their students to participate in physical education and
sport activities during the entire course of their study. This norma-
tive requirement is delivered through the departments of PE & Sport
which are inseparable part from the university"“s structure and their
staff usually plays a key advocacy role in supporting elite athletes,
especially when dealing with other faculties and professors. The PE
& sport course is a mandatory subject in the study program and each
student should take 60 hours per academic year but in reality imple-
mentation may be weak as in the case of some universities.

The Turkish Context

Research reveals that in Turkey individuals’ career choices are pri-
marily based on their family and social environment as well as their
socio-economic status and factors. The cultural structure of the
society and the norms, values, beliefs etc. that shape this cultural
structure are also prominent factors in career choice in our country.
Among these factors, family seems to be the determining factor in
an individual’s career choice. Research show that families try to real-
ize their own wishes and dreams through their children’s’ selections.
Rather than forwarding and supporting their children to what wish,
they tend to motivate them according to their own decisions.

The social environment factor, which was identified as one of the
factors related to the reasons for starting sports, stands at an im-
portant point in terms of athletes’ careers. The positive support of
the family members and physical education teachers enable athletes
to spend time more effectively and efficiently. Meaning, they can
focus on sporting activities as well as don't neglect their education
which in the end will lead to career development. It is often difficult
for athletes to plan and carry out training in a highly competitive en-
vironment. Training programs and competitions in different countries
and cities prevent Turkish athletes from continuing their formal edu-
cation. It has been demonstrated by various scientific studies that a
well-planned and applied education can increase the self-confidence
of the athletes, prevent them from falling into the future anxiety and
contribute to their success even in sports. When the athletes’ training
plan is being prepared, the education phenomenon can be handled as
formal and informal. Formal education results in a defined qualifica-
tion, while informal education helps the individual to gain experience
and skills, even if it does not result in a defined qualification. It is very
important that the athletes choose relevant educational institutions
which are particularly interested and supporting sport and enable
athletes to continue to their education. However, the establishment
of the balance between sports and education is a difficult phenome-
non in the Turkish context. To make a right selection of the education-
al institution, guidance should be given to the athletes. Additionally,
access to information sources about educational institutions should
be facilitated. The expectations of the education institution in which
the athlete intends to join, should be clearly communicated to the
athlete. Tools that can develop effective communication with their
educational institution should be provided to the athletes. Flexible
learning environments, such as distance learning or massive open
online lectures, should be offered to athletes. Guidance mechanisms
should be developed on what athletes should pay attention to if they
intend to receive education abroad.

In 2013, the Turkish government released the “National Youth
and Sport Policy Paper.” This paper involves governments’ sport and
youth-related policies and strategies. According to this paper, the
main aims of sports policies are summarized below:

. To encourage people of all ages to participate in sporting ac-
tivities, ensuring that healthy generations are raised,

. To enable sports facilities to host amateur sports branches,

. To ensure that physical education and sports lessons are re-
arranged in accordance with the new education system in co-
ordination and cooperation with the Ministry of Education,
To identify and educate talented children and young people,
train and support them to become successful elite athletes on
the international scene,

. To establish analysis centres within the scope of the fight

against doping and inform athletes about the harmful effects
of doping,

. To take necessary precautions to prevent violence and uneth-
ical behaviours in sports,

. To develop projects for the participation of disabled citizens in
the sport, make sports facilities suitable for the use of disabled
people, and support disabled sportspeople and their families,

. To organize Olympic games, Paralympic games and other
prestigious international sporting events in Turkey (Genglik ve
Spor Politikasi Belgesi, 2013).

Although the age at which children begin sport varies among the
branches, it is very important for each child to be exposed to sports
early, to acquire basic sporting qualities at a young age, to prepare for
elite sport in the future through physical fitness. For the development
of elite sports, the following strategies were considered:

1.  Increasing the quality of experts and qualified technical staff,

2. Performing a general sport talent scan across the country and
preparing a sportive potential map,

3.  Raising elite athletes,

4.  Offering awards for achievements and the development of
incentive programs.

For raising elite athletes, the government tends to provide neces-
sary support, such as coaches, nutritionists, conditioners, masseurs,
sports physicians, sports psychologists so that elite athletes can
achieve success in international competitions. In addition to these
opportunities, providing financial means, materials, facilities and sci-
entific support for the athletes during the preparation period is also
considered essential.

As we have seen above, the Turkish Government identified its’ goals
and strategies for elite sports development. However, there are no
clear policies to secure a dual career of student-athletes except pro-
viding them some rights like offering a position to world-class ath-
letes in governmental sport institutions. As dual career of athletes in
Turkey is not structurally supported by laws and regulations, athletes
in Turkey have to fight very hard to for achieving a successful career
after sports. As athletes are dedicating the most valuable years of
their life to sport, they seek a return and security for their future.
Turkish regulation allowing high performance athletes to become
physical education trainers, provides them a feeling of confidence.
On the other hand, there are no “Career Assistance Programs” (CAP)
which are officially secured by the government regulation. CAP’s are
aiming to prepare the athletes for a healthy lifestyle before, during,
and after the peak sport performance phase.

Dual Career in Italy

Sport career determined school dropouts in Italy starting at high
school level (8.7%) and more frequently at higher level of education
(28.3%) (Kerstajn, Lupo, Capranica & Topic 2018). Research team who
was interviewing Italian university professors (n=79), got following
results confirmed the hypothesis that the Italian academic system is
limited in providing services for a dual career of a typical student-ath-
letes. Furthermore, results substantiated the hypothesis that teach-
ers have a general positive perception of student-athletes, although
a lack of awareness regarding their presence in the class emerged.

As research team expected, the Italian academic system resulted
limited in institutional provisions for a flexible academic path (i.e.,
class attendance and examination schedule) devoted to a typical
student. In fact, in presence of rigid academic requirements and in
absence of specific policies, individual negotiations between the stu-
dent-athlete and the teaching staff are common praxis for manag-
ing a dual career path. Despite the class attendance is compulsory,
university professors may decide to arrange individualized programs
to facilitate students with special need to accomplish their academic
requirements. The present findings highlighted a general availability
of Italian teachers to consider flexible academic paths, mostly related
to the class attendance of Athletes. Conversely, a rigid observation of
the examination schedule emerged. Actually, this was an expected
result because in Italian universities exams are strictly dictated at in-
stitutional level. Lack of tutoring services and psychological support
emerged, in line with the reduced economic resources of the Italian
Universities. Conversely at personal level, teachers resulted coop-
erative in providing proper student services (i.e., additional work in
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case of missed class attendance, on-line timetable of reception, tu-
toring, and e learning), especially for Athletes. Actually, the availabil-
ity of faculty staff in helping student-athletes during their university
experience could determine a relatively strong contribution toward
academic success of atypical students. Italian teachers considered
e-learning fruitful learning instruments in integrating the face-to-face
lectures for students not meeting attendance requirements for stu-
dent-athletes (Guidotti, Lupo, Cortis, Di Balsasagre Capranica, 2014).

Most of the student-athletes affirmed that their studies and their
athletic performance affected each other due to the difficult of or-
ganising both their time dedicated to their studies and to their sports
competitions and training. They tended to consider themselves main-
ly as athlete-students and not as student-athletes. The main barriers
perceived for the dual career were the fact that both students’ work
and training schedules were not flexible and that lecturers of their
university did not implement learning and teaching strategies that
supported having a dual career. Moreover, University of Rome Foro
Italico student-athletes were not aware of the national and regional
legislation regarding elite athletes and they claim to be unaware of
the academic regulations of the university regarding the student-ath-
letes. From the questionnaire, the biggest problem was the lack of
information about the rights and guidance for the student-athletes as

well as a lack of involvement of university instructors in supporting
this kind of students and in using personalized and distance learning
tools (Pato, Isidori, Calderon & Brunton, 2017).

The Croatian reality

Croatia has a tradition of developing many sports during a long
period of time (Croatian Olympic Committee (COC) has 44 Olym-
pic sports NFs and 41 non-Olympic sports as members). According
to the number of medals won at international level (Rio - Olympic
Games - 10 medals won) we should be satisfied; according to the
share of citizens regularly involved in sport activities (38%) - not so
much. Many athletes, coaches, sport clubs and national federations
are hardly surviving; competition in sport is growing and our possi-
bilities were reduced (economic crisis, the role of sport,), but getting
better. Besides COC, newly established Central State Office for Sport
is trying to improve financial and other conditions with a first task of
developing first ever Sport Strategy and new Law on Sports in Croatia
(Corak & Cular, 2018).

Description of the existing framework of young athletes’ educational
environment.
There is a small number of documents which deal with young athletes’
dual careers.

According to the National Sports Programme 2019-2026 in high
school educational programmes there are classes for athletes (gym-
nasium programme) where the way of teaching and learning is adapt-
ed to the everyday commitments of student athletes through men-
torship. The points for achievements in sport and school which are
the basis of their right to enroll in a class for athletes are acquired ac-
cording to criteria defined by National Sports Federations. However,
the schooling of athletes through primary, high school and university
education is adapted in the high school system with the classes for
athletes, while the rest of the educational system needs further ad-
justments with the aim of supporting athletes in the system (National
Sports Programme, 2019). Central State Office for Sport subsidizes
scholarships to encourage acquiring educational and professional
qualifications. This way the Central State Office for Sport encourages
schooling for present and former top athletes but also the education,
training and specializing through an increased number of people with
professional qualifications in the sports area. These goals are defined
in the National Sports Programme 2019 - 2026 and by doing this, the
goals are being carried out (Goal 3.1.2. encourage the schooling of
former and present top athletes, and goal 5.3.2. encourage education,
training and specialization as well as employment of professional staff
in sport). The listing for acquiring the subsidized scholarship was pub-
lished for the first time in 2017/2018.

Also, the right to be accommodated in a student dormitory is given
to Croatian (categorized) athletes as the Rule book of conditions and
means of achieving the right for students for subsidized accommo-
dation which is under the jurisdiction of the Ministry of Science and
Education. The places in student dormitories are meant for university
students who enrolled in the next year of college or are enrolling in

the first year for the first time. The Rule book article 4 line 4 states
that the Ministry of Science and Education can by special decision,
with the Central State Office’s for Sport opinion, assign places in stu-
dent dormitories even in the available capacities of pupils’ dormito-
ries (Law on Sports, 2016).

In Croatia schools have the possibility to found School Sports Soci-
eties. For conducting out of class sports activities for students, school
committees in primary and high schools create school sports societ-
ies without legal personality. The means for work and activities of
a school sports society are funded from the state budget and from
the local county budgets. School sports societies use school facilities
and have a priority in their use as regards to outside users of school
facilities. The minister uses the rule book to determine the way of
founding a school sport society, the mission, the scope and way of
their functioning (Law on Sports, 2016).

The Greek situation

Description of the existing legislative framework of young athletes’
educational and sport environment in Greece.

Despite the widespread participation in sports during last decades
in Greece, especially before and after 2004 Olympic Games, the ex-
isting legislative framework regarding athletes’ educational career
combining with their sports progress remains unspecified. In addition,
every year a new legislation comes up affecting youth participation in
Greece. Significant privileges that characterized athletes’ future edu-
cational career is under abolition nowadays.

More specifically, the Greek Council of State recently decided
(686/2018) that elite athletes cannot freely enter in any public higher
educational institution, as used to be for many decades. The decision
is based on the idea that this action violates the constitutional princi-
ples of equality and meritocracy among all the other candidates that
intend to be University students. The law for the free entry of dis-
tinguished athletes to any university school applies only to athletes
with a first to third victory in the Olympics or World Championships.
The athletes with a forth to sixth victory are charged a percentage
increase depending on the place of distinction for admission to any
university department or the Department of Physical Education and
Sport Science.

Furthermore, an important support tool in the country was public
sports schools that were created during 80’s and 90's and now are
closed. After 3 decades of operation, in 2010 (in the beginning of
economic/financial crisis) sports schools are being phased out by the
government as they cost too much and have been deemed by the
Education ministry to be “counterproductive for sport and unconven-
tional for education”. According to the Ministry of Education, 12,060
students were studying at public sport schools. Also, 2,036 teachers
of Physical Education and other specialties were employed. The cost
of this operation was 25milions euros every year. Of this amount,
about 2.4 million were spending on student needs like traveling and
transportation. A relevant legislation, which prevents the develop-
ment of an athlete's career in Greece, is the following. The Greek
sports law 2725/1999 art.108 (as modified by the law 3479/06, art.
13), clearly states that athletes’ obligations include their maintenance
in the same sports club until the age of 23. In a different case, it is pro-
hibited to participate in any competition for two consecutive years.
This legislation leads athletes to quit their sport in an early stage, re-
sulting in high dropout rates of competitive sport during the teenage
years. Thus, the law seems to primarily protect the rights of the sports
clubs than the potential competitive career of an athlete. However,
the law 3479/2006 (art. 4), also provides the opportunity for training
programs that could also be offered to amateur athletes based on
an appropriate and well-founded argumentation and interpretation.

A privilege of elite athletes that exists, but does not at all enhance
the athletes’ dual career processes is referred below. Traditionally in
Greece athletes that achieved highlevel performance during Olympic
Games or World championships (1st to 3rd place) are still offered a
(permanent) job in the public sector (e.g., central government, local
government, health sector, education, army, etc), according to their
qualifications and preferences. In addition, as a privilege, high-level
athletes are exempted from any military service, which nowadays re-
mains as an obligation only to male citizens.

At the same time, elite athletes in many European countries are
taken advantage of the privileges, which derive from the guidelines
of the European Union (EU) concerning the dual career (European
Commission, 2012). More analytically, specific actions are aiming at
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accomplish the goals of Europe 2020 strategy including the preven-
tion of leakage of students, higher employability, as well as keeping
more athletes active for a longer time. Moreover, the EU is moving to-
wards encouraging higher education institutions to collaborate with
sports organizations to design distance-learning programs for active
and non-active athletes in the frame of dual career (good practices).
As an example, a handbook of best practices funded by the European
Commission through the Erasmus + Sport Program, involving sev-
en countries, including Greece, was published in 2017 (The DC4AC
project). Finally, another obstacle during an athlete’s career refers to
athletes difficulties to find sponsorships from companies due to a re-
duction in the reciprocal economic relief of businesses in national and
international context (Lopez de Subijana et al., 2015).

Summarizing, based on the laws of Sport Ministry (2725/99) and
the recent laws of the Ministry of Education on primary secondary
and higher education (4547/2019) it is obvious that in Greece there
is a ‘gap’ of a specific legislation or a strategic plan to support athletes’
“life after sport” by either the state or the sports agencies. In fact,
there is no provision for the athletes’ future employability. Moreover,
continuing education and the enhancement of athletes’ educational
training in terms of a program that can facilitate a positive transition
from the sports environment into post-sports life, or combining a ca-
reer in sports, with an academic career, is missing to.
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2. IDENTIFICATICN OF LEARNING NEEDS AND

OBSTACLES OF YOQUNG ATHLETES AND

FORMER ATHLETES

This chapter presents the results from all the six different country
members of the present project. We present results from the athletes
and the former athletes.

Croatia

Individual educational needs of young athletes questionnaire
Data collection was conducted through 31 questions as part of the
“Life After Sports” project in order to explore the needs of young ath-
letes during their education and sports career.

Questions 1-6. There were 30 participants, 15 male and 15 fe-
male, between the age of 15 and 18. All of them live in Croatia and
they take part in 14 different sports. When it comes to the number
of years that they are actively engaged (at least 3 times a week) in
this sport, we can see that only 2 students are actively engaged for
3 and 4 years, and all the others are at least 6 years or more actively
engaged in their sport. Also, 40 % of students are actively engaged in
their sport for more than 10 years. Also, 93,3 % of the participants
live with their parents.

5, How many years actively engaged in sports?

N of examinees

ORr NWAUON®

3 4 6 7 8 9 10 11 12 13
Years in sports

Question 7 shows that 40% of the participants took part in World
and/or European championship while the rest took part in National
and county championships. Question 8 shows that practice takes a
substantial amount of their time since 36,7 % of participants train 2x
daily and 50% of participants train 5-6 times a week. This leads to the
expected result in question 14 where 70% of the participants say that
they sometimes have problems coordinating academic and sports ob-
ligations whereas 20% say they often have problems.

When it comes to questions 16 and 17 regarding the support that
the participants has/doesn’t have in the process of developing a dual
career, the results point out that 43% of the participants are not
supported or better yet, they are not adequately supported in the
process of developing a dual career. On the other hand, 57% of the
participants are satisfied with the support they receive. What is more,
when asked who is most supportive in this process, it is often the case
that the participants choose people who are not part of educational
institutions but people who are connected with their sport or pri-
vate lives. Participants mostly choose their coach and parents as the
biggest support as well as teammates and friends as being the most
supportive in this process. Apart from the school staff (psychologist),
other members of the educational process receive low numbers from
participants showing that this might be an issue to look into.

17, Who is most supportive in process?

N of examinees

ORr NW-AMUOGON®

coach

parents
teammates
friends

home teacher
teacher

school staff
school principal
others (myself)

Question 18 shows that more than 50% of the participants believe
that better communication/collaboration between the coach and
other significant people such as parents and school staff would help
in the development of their dual careers.

18, To what extent do you consider thet better comminica-
tion/collaboration betweemn the coach and other significant

people would help you develop a dual career?
12—

N of examinees
N N =
P

o N

1 2 3 4 5 6 7
not at all very much

This could be connected to question 28 where participants are
asked if they consider there is a context in Croatia that encourages
the development of a dual career where 62% of the participants an-
swered in a negative way. This is proof that the legislation framework
and the cooperation between different organizations, committees
and institutions should be upgraded to a higher level in order to pro-
vide support for young athletes who find the lack of support from the
institutions and the system as well as the lack of finances the biggest
problems of them developing a dual career.

28, Do you consider that there is context to encourage the de-
velopment of a dual career for athletes in your country?
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not at all very much

As for the school obligations, questions 29 and 30 clearly show that
participants point out that the absence from school, flexible exams
timetable, distance learning and reduced volume and type of informa-
tion is their primary need. This also shows that students believe that
they can make up for the time lost in school but not for the time lost
at their training grounds.

29 Which of the dual career supportservices / strangles you find helpful?

‘The compression of school classes in intensive
modules (for example two years in one)

Online educational platform focused on self-
training in your own tempo

Volunteering in sports organizations aiming to
develop a related career

Tutoring/ additional education support
Intership with the perspective of employment
after the end of sports career

Adapted curriculs

(reduced volume and type of information)

‘The possibilty to attent only certain modules in
university studies, that are recognized

Flexible exams timetable

Distance learning

N of examinees

16

Questions 26 and 27 show that 56% of the participants have an
interest in continuing their career in sports by enrolling in a training

26, Do you have an interest in enrolling in a training program (
coach, referee or umpire) and continuing your career in sports?

27% B I'm not sure
B No
Yes
17%

program for different activities related to sports.

All the participants agree that it is important to educate sports
and educational staff to provide support for young athletes.
Furthermore, as a help for further development of their dual career,
they suggest better cooperation between teachers and coaches,
reduced school programme for students athletes and to adjust the
timetable of school hours and trainings.

Data statistical analysis of: Former Athletes questionnaire

Data collection was conducted as part of the “Life After Sports”
project through 25 questions about personal information, sports
status, the main challenges participants had when transiting into the
labour market, skills and competencies they developed through en-
gagement in sport, and about the support of the community and the
conditions they consider necessary for successful achievements in
both sports and education.

Questions 1-8. There were 10 former athletes, 3 male and 7
female, between the age of 20 and 27. All of them live in Cro-
atia and they were actively engaged in 6 different sports.
They ended their sports career within the last 5 years. The main
reason for ending their sports career is lack of support (50 % of
the participants), financial (10 % of the participants) and other
reasons (lack of interest, inability to harmonize school/university
obligations with sports commitments - 40 % of the participants).
Question 11-13 show that most of the participants think they were
supported in the process of developing a dual career, especially from
their parents and teammates. On the other hand, they point out the
lack of support from coaches, clubs and schools where they especially
expected psychological and financial support but didn't receive it in
an adequate amount.

11, Do you consider that you were supported in the
% process of developing a dual career?
3072
25
20
15
10
5

0

2 3 4 5 6
1-not at all -> 7 -very much

12, Who was most supportive in this process?

5N
o ®© g

N of examinees

o N b

parents teammates coach sport club school others

13, What kind of support did you expect and did not get?

Other 20%

Psychological 40% Financial 40%

According to question 14, the most difficult thing in managing ed-
ucational and sporting commitments for all of them was time man-
agement and the lack of support and understanding from university
staff. The former athletes have pointed out similar needs, as have the
young athletes (question 16).

letes on their academic path, Which of these would have helped
you during your academic period? (max 2 answers)

6
5
"
S 4
£
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©
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0
Distance Extension Flexible Adapted The Online educational
learning of the exams curricula possibility platform
educational timetable (reduced to attend ocused on
cycles (for volume only self-training
‘example, high and type certain inyour
school courses of modules own tempo
taken in six information) in university
years instead of studies, that are
four years as recognized
usual) as certified
competencies
Italy

Data statistical analysis of: Individual educational needs of young
athletes questionnaire Methodology: individual questionnaire ad-
ministered to 30 young athletes containing questions about personal
information, sports status and results, the interest in education and
career, and the support of the environment and the conditions that
are considered necessary for a quality solution of dual career as po-
tential for successful achievements in sports and education.

Results gathered through the questionnaires:

Gender: 15 males & 15 females

Age: 15 - 17 yo 16 respondents & 18 - 19 yo 14 respondents

City: Sassari 4 respondents, Palermo 2 respondents, Nuoro 3 re-
spondents, Milan 2 respondents, Rome 2 respondents, Naples 1 re-
spondent, Bergamo 3 respondents, Potenza 1 respondent, Florence
2 respondents, Turin 1 respondent, Pisa 1 respondent, Cagliari 1 re-
spondent, Capoterra 5 respondents, Vicenza 2 respondents

Sport: Volleyball 3 respondents, Football 11 respondents, Tennis 3
respondents, Basketball 2 respondents, Athletics 2 respondents,
Swimming 3 respondents, Artistic gymnastics 1 respondent, Rugby
5 respondents

Years of engagement in Sport:

OFRr NWAMULON

1 2 383 4 5 6 7 8 9 10 11 12

Years
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Accommodation

I Dormitory B Acomodation organized by the club
B With relatives B Shared apparmend

Training and achievements

less than 3 times per week Training
5-6 times per day
3-4 times per day
2 times per day

1 time per day

Not achieved a significant sport achievement so far Achievements
Country Championship
National Championship
European Championship

Education

The majority of the respondents are attending the gymnasium,
while a few of them are attending a high school with a classroom for
athletes or a vocational school. Only 2 respondents out of 30 had to
change school and only 3 out of 30 had to repeat a year. From the
questionnaires resulted that the majority of the young athletes are
struggling to combine sport practice with their education and coordi-
nate the respective obligations. However, the majority of the respon-
dents declared that they are missing lessons several times a month for
several school hours, while only a few declared to miss more than one
week per month (especially athletes playing rugby).

Support

Regarding the support received in the process of developing a dual
career (managing both school and sport) the results gathered through
the questionnaire weren't really bright. At the same time, the respon-
dents were really clear in the matter of individualising the figures that
play a key role in this process: 1) coach, 2) teachers and 3) parents
(few respondents mentioned their friends and the school principal).
In fact, the respondents underlined that a better communication /
collaboration between the coach and other significant persons would
help them a lot for developing a dual career. Out of the special condi-
tions proposed for athlete’s education in high school, the majority of
the respondents strongly suggested to allow athletes to 1) be absent
from school the day after the competition as well as 2) arranging ex-
aminations (oral and written examinations). However, some of them
also chose “mentor and / or co-ordinator in a school that cooperates

with the sports club” which is connected with a high number of re-
spondents expressing the need of a designated mentor to support
them in the process of transitioning and developing a dual career.

Two-thirds of the respondents involved in the survey declared that
they wish to continue their education.

The answers related to respondents’ studying areas of interest,
showed, in some cases, a connection with the potential path they
would like to undertake in the Sport sector.

I Coach
M Sport Manager
Program of sport events

M Sport Journalist
B Sport psychologist
B Physiotherapist

Regarding the Italian context the answers received showed that the
country is not really encouraging the development of dual career for
athletes.

Based on their experience they properly chose the most efficient
strategies to support athletes on education and sport:

Tutoring / additional education support

Adapted curricula

Internship with the perspective

of employment

Volunteering in sports organizations
Attend certain modules in
university studies

Flexible timetable exams

Classes compession in intensive
modules

Extension of the educational cycles

Distance learning

The frame provided through the survey with young athletes as well
as its features were strongly confirmed during the individual ques-
tionnaire administered to 10 former athletes containing questions
focused on understanding the main challenges they had when tran-
siting into the labour market.

Research findings emphasise the need of a specific dual careers
(DC) parenting education for fully developing a positive role for DC
decisions of their children, especially at the end of the high school
when elite athletes are at risk of terminating their education. These
programmes should aim to help parents understanding and manag-
ing their roles in DC of talented and elite athletes, and to proactively
develop and utilis a range of intrapersonal, interpersonal and orga-
nizational skills and coping strategies to ensure an appropriate DC
parental support (Kerstajn, 2018). Several universities have imple-
mented their dual career structures and/or established agreements
with national sports federations, interventions are still restricted to
a particular academic/sports environment and involving only a lim-
ited number of elite athletes at national level (Lupo et al., 2017).
Athletes at high professional levels are able to undertake a dual ca-
reer process through an entrepreneurial engagement or through the
possibility to be incorporated inside the armed forces (military, police,
rangers). Of course, there is the availability to have a role in the Sport
sector, mainly as a coach or sport manager. A high number of them
starts to plan their potential dual career when they are at the top of
their professional career (usually 25 yo). At semi-professional level,
the struggles are amplified due to the fact that there is the will as
well as the passion aimed at entering the high professional sector.
In matter of studies, in a great number of universities all over the
country there is the possibility to attend a Sport Sciences course, that
actually enhance the athlete to have a parallel path with education
and sport performance. Furthermore, there is the possibility to enroll

18

as part-time students which consist in having the double of the years
to graduate.

However, if the choice falls on another field of study, even with the
part-time opportunity, the

process is not so easy due to the combination of sport training and
performance with university

(lessons, study, exams, bureaucracy, etc.).

Thus, has a consequence in matter of searching for a job and being
competitive in the labour

market during and/or after their sport career, if the plan is not to
stay in the Sport sector.

Bulgaria

In line with the LAS project’s goals and developed methodology,
our field work focused on conducting surveys, by using two separate
questionnaires, among two target groups. The first group consisted of
30 young athletes between 15-18 years old who are school students
and participate at least in national championships (i.e., undertaking
DC). The primary aim here was to gain insight to their personal ex-
periences of DC by identifying their learning needs and challenges
they are facing in pursuing DC. In order to grasp the nuanced picture
of DC"s variations we applied the following criteria relevant to the
sample under scrutiny:

a) a balanced gender approach: 46.7% male (n = 14), 53.3% female
(n=16);

b) inclusion of representatives of individual 60% (n = 18) and team
40% (n = 12) sports;

c) inclusion of both sport school 40% (n = 12) and regular school 60%
(n = 18) student athletes as, in fact, DC is undertaken by the two
types of school students;

d) Inclusion of participants from the capital city of Sofia (87%) and
other towns (13%).

The second group encompassed indicative examples of 10 for-
mer athletes who retired from sport within the last five years and
have found a successful career realisation either in other domains/
vocations or in sport. This allowed us to track their DC history/tra-
jectories, what critical development decisions, education (formal/
informal), career path preferences and infuential experiences shaped
their success resulting in the identification of common key factors
that can assist the development of DC support strategies for current
student-athletes.

Spain

In order to identify the needs and obstacles that young athletes
have today, it is necessary to define the essential characteristics of
the society where we live, which is none other than the so-called Net-
work Society. A key concept: lifelong learning, fostered by the rapid
changed occurring in the Network Society in all areas of activity, in-
cluding sports.

In this new paradigm, people can develop their activities (study,
train, develop a career, or work) anywhere in the world, but, for this,
they must have the necessary skills, knowledge and skills that will
enable them. In this context, a key concept has emerged: ‘lifelong
learning’, which involves a continuous review and self-assessment of
knowledge and skills, updating them to the new requirements fos-
tered by the rapid changes that occur in the Network Society in all
areas of activity, including sports.

Therefore, the current needs of young athletes, or retired athletes,
are very different from the requirements which were demanded years
ago within the context of an Industrial Society, for which the educa-
tional solutions that are still in force in most countries and educa-
tional institutions were offered, and which are out of line with the
requirements of new concepts such as mobility in a network-based
world. Other relevant issues to be considered are:

° The generalization of sport, that is, the access to sport for a
greater number of people, especially children and young peo-
ple.

. The exponential increase in the importance of the sports in-
dustry globally, which implies the need for have more elite
athletes in order to cover the needs of competitions.

Based on the feedback obtained from the surveys conducted in the

group of young athletes and from the interviews carried out with re-
tired athletes, the following needs can be identified:

. Provision of support by expert staff who, through an athlete
support service, help and guide athletes with the following
questions:

. Guidance on the development of the sports career in the
current society.

. Guidance on the importance of education and training
to perform a job in the current society: professional
guidance.

. Guidance and training to parents of athletes to help
them provide adequate support to their children during
their sports careers.

. Specific training to coaches and other sports staff (staff
from the federations, clubs and sports institutions) in
dual careers of athletes.

. Availability, from educational and sports institutions, of a net-
work of tutors and mentors with specific training to guide the
athletes during the development of the academic studies to
face:

. Problems for the organization and coordination of the
academic studies and the exercise of sport, especially
in key stages: PostSecondary Education and University.

. Problems to attend academic lessons a few times per
month.

. Creation of collaboration networks among the closest agents
(parents, coaches, others).

. More generalized public aids that are adapted to the new cir-
cumstances and requirements, better structured, and closer to
athletes: scholarships, flexibility of schedules, online method-
ologies, tutoring, or greater federative support, among others.

. Creation of quality methodologies for the education of ath-
letes: online training and education, specific curriculum for
athletes, mobility for learning purposes, more resources to
train in the acquisition of transversal competences.

The main obstacles for the learning of young athletes.

In the context of education, sport is considered a tool for the in-
tegral education of people. In this sense, school sport, part of the
official curriculum, is aimed at the development of a series of personal
and social skills.

This first stage of sport as a school subject can have a greater di-
mension when special skills are detected among the youngest to en-
ter the category of professional sport, associated with competitions
and, consequently, with the sports and entertainment industry. In this
area, the sports results required to athletes are directly related to the
performance requirements and the economic outcomes of the clubs
and sports institutions involved in competitions and in the different
events.

The young athlete has to overcome different phases and obstacles
to become a professional athlete who offers the maximum perfor-
mance in the competition. The psychological pressure resulting from
the demands of training, responsibilities of competition and distance
from the comfort zone —family, mainly— are widely indicated by ex-
perts as the main source of problems that leads to the abandonment
of the sports practice or of the academic training.

Undoubtedly, one of the greatest obstacles to make learning com-
patible with sports practice is the optimal organization of time, since
both activities are very demanding. In this sense, optimizing the ded-
ication to each activity is key, so that young athletes can continue
their dual career safely.

A third major obstacle is the financial one, as many times young ath-
letes,inordertoachievethenecessarysportsmaturitytosucceedintheir
respective sports, need financial resources that allow them to contin-
ue their own training during the development of their sporting career.
Finally, the lack of a quality online training offer can be also identi-
fied as an obstacle for young athletes to have access to certified and
accredited training in a flexible manner, compatible with their sports
obligations and responsibilities.
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Turkey

In order to identify learning needs and obstacles of Turkish stu-
dent-athletes a comprehensive survey was conducted. In addition to
this, we collected data through in-depth interviews from 10 former
athletes.

Findings of Survey with the Student-athletes 17 of surveyed young
athletes (53,12%) were female whereas 15 of them (46,88%) were
male. The youngest of the respondents was 13 years old and the
oldest 18. The average age of the athletes was 16-and-a-half. Four
different sports including tennis, basketball, table tennis and volley-
ball representative in the questionnaire. On average, the respondents
have been actively doing sports for more than 7 years. All of the re-
spondents train more than 3 times a week, whereas the great majority
(97%) trains at least once every day.

One interesting finding is that more than half of the respondents
had to change their school at least once in the past. They have de-
clared the following reasons for this act: Scholarship availabilities,
Team change (transfer), Unqualified education, Family mobilisation,
To get a better availability for training.

As seen below the majority of the Turkish athletes had/are having
difficulties in combining their sport activities with their school obli-
gations:

. Despite facing with these problems, 60% of the respondents
think that they can deal with and overcome these difficulties.

. As a result of their sport activities 75% of the respondents
miss their lessons regularly.

. More than 80% of the respondents think that they receive
support in the process of developing a dual career. However,
most of this support comes from their parents or coaches. This
is an expected finding, when we consider the social status and
bonds of Turkish athletes.

. 93,75% of the respondents think that a better communica-
tion / collaboration between the coach and other significant
people such as: family members, school staff, would help you
develop a dual career.

. The respondents find the following tools helpful for their high
school education.

. 50% of the athletes think that they've been put in a position
to choose between sport performance and fulfilling edu-
cation, whereas the other half thinks the reverse. The ones
who think that they are under pressure declared generally the
following statements: Financial difficulties (needs), To secure
his/her future, Professionalising in one field (being better than
average in two things), Risks/difficulties of professional sports
(injuries, stress etc.)

. The respondents made the following selections when they are
asked how they prefer to have your sports and study orga-
nized.

. 46,87% of the respondents have an interest in enrolling in a
training program (coach, referee or umpire) and continuing
your career in sport. From those, the great majority considers
becoming coach, secretary of a club (secretary, administrator),
secretary in alliance (national alliance, community alliance) or
sports psychologist.

. One of our key findings is that 75% of the Turkish athletes
thinks that there isn't a context to encourage the develop-
ment of a dual career for athletes in Turkey. This finding is suit-
able with our literature research findings which declares that
Turkish education or sport systems doesn't officially support
dual careers of student- athletes.

. Former athletes mentioned the following reasons to finish
their athletic careers: Health issues, Economic issues, Age,
Lack of support, Educational priorities

None of the former athletes mentioned family issues as a reason
to finish their athletic career which is very consistent with the find-
ing that the student-athletes receive most of the support from their
families.

. Both of the periods during high school and university seem
to be difficult for former athletes. Again, their families are the
most supportive in the process of developing a dual career,
followed by the coaches. Institutions like the school or club
showed only rare support.

. The former athletes mentioned the following statements to
describe their difficulties: “After all-day classes, going to the
practices and to experience the same cycle the next day. Try-
ing to achieve full performance at this hectic pace in order to
do the both successfully.” “It was hard to manage and follow
the classes in an efficient way due to the hectic programme of
trainings, games and the away games.”

“High school education programme and sports career was not sup-
portive to each other. This situation created the problems such as
tiredness and not being able to do the homework on time due to the
times of my training and the intensity of my training schedule.”

“It was a problem to deal with the tiredness during the hectic train-
ing programmes. Taking the exams immediately, after the targeted
races, by the teachers who are not supportive was destroying my
working motivation.”

“To specify the problem in general; the problem was nonexisting co-
herent education and the sports policy of the state. For example, not
being able to participate to the tournaments and the training camps
due to the concern of the attendance situation of the classes.”

“I believe that sports should be done as a professional career after
high school term. Getting no financial benefits from the sports during
this term was the hardest part of being an athlete.”

. Student-athletes find the following tools su portive for devel-
oping a dual career.
On the other hand, former athletes declared the following
tools for developing a dual career:

. Online educational platform focused on self-training in your
own tempo

. Extension of the educational cycles

. Flexible exams timetable

. The possibility to attend only certain modules in university
studies, that are recognized as certified competencies

. Volunteering in sports organizations aiming to develop a
related career

. Tutoring/additional education support. However, interesting-
ly some of them found these tools not useful, mostly possibly
they don’t have any idea what these tools exactly are.

The student-athletes made the following suggestion as supportive
tools for developing a dual career:

Flexible exam dates

Assistance for the families

Online / distance learning

Co-op between the school and club for scheduling

Almost all the former athletes (9) works in the sport industry ful-
filling roles as coach, manager or agent. Half of the former athletes
found both their education background and sports background useful
for getting their jobs.

Greece

Data statistical analysis of: INDIVIDUAL EDUCATIONAL NEEDS
OF YOUNG ATHLETES QUESTIONNAIRE .

Data collection was conducted through thirty-one questions as
part of the “Life After Sport” project in order to explore the needs
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of thletes during education and sports career. Each question aimed
at selecting data about personal demographics, information about
sports status, the interest in education and career. Also, questions
aimed at selecting data about the support of the community and the
conditions that are considered necessary for a quality solution of a
dual career as the potential for successful achievements in sports
and education. The analysis of data and the use of results may devel-
op instruments and methods to improve athletes’ education needs
and encourage the development of their dual careers.

. Questions analysis

Questions 1-6. Thirty-six (N=36) young athletes are participated in
the research. 19 of them were male (52.8%) and 17 were female
(47.2%). Their age was from 14 to 18 years old (Mean=16.5). The
sample were from three main areas of Greece as 18 participants were
from the northern part of Greece (50%), 13 participants were from
the central part (36.1%) and 5 participants were from the southern
part of Greece (13.9%). It is remarkable that most participants were
living with their parents (97.2%). They participated at eight different
sports, very important in order to select information about 4€ du-
al careera€™ elements from different sport areas. Eighteen athletes
participated in team sports and eighteen athletes participated in in-
dividual sports (chart 1). They are actively engaged in their sport with
an average of 7.4 years (chart 2).

Chart 1. Participation in eight different sports
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Questions 7-13. The greatest achievements in their sport career
was: one participation at world championship, 2 participations at Eu-
ropean championships, 12 participations at national championships,
6 participations at county championships and 15 athletes were re-
corded that did not succeed a significant sport achievement so far
during their sport life. Following, 3 participants trained 3 times dai-
ly (8.3%), 5 participants trained 2 times daily (13.9%), 4 participants
trained once daily (11.1%), 17 participants trained 5-6 times per week
(47.2%), 6 participants trained 3-4 times per week (16.7%) and 1 par-
ticipant trained less than 3 times per week. Nearly all participants
were attended secondary school (94.4%) and only 2 participants were
attended vocational school (5.6%). In addition, 31 participants did not
have to change their school at all (86.1%) and only 5 participants
(13.9%) had to change their school without answering the reason.

None of them had to repeat a year/class in school because all had
passed their exams successfully. It is also remarkable that most ath-
letes managed to combine sports with education effectively (chart 3).

Chart 3. Combined sports with education
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Questions 14. From the participants, 16 didn’t have problem in co-
ordinating their academic obligations with their sport commitment
(44.4%), 17 participants answered sometimes (47.2%) and only 3 had
problems in coordinating their academic obligations with their sport
commitment (8.3%).

Questions 15-16. Twenty two participants answered that rarely
missed school lessons because of sports obligations (61.1%), 12 par-
ticipants answered several times a month (33.3%) and only 2 partici-
pants answered several times per week (5.6%). Most athletes (47.2%)
consider that they have been supported in the process of developing
a dual career (chart 4).

Chart 4. Athletes support
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Question 17 The supportive in the process of developing a dual ca-
reer were parents (80.6%).

Question 18 Most participants (80.56%) consider that a better
communication / collaboration between the coach and other signif-
icant people such as: family members, school staff, would help them
develop a dual career (chart 5).

Chart 5. Collaboration & help
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Question 19 Most helpful in their high school education consider
was mentor and /or coordinator in a school that cooperates with the
sports club and absence from school the day after the competition
(chart 6).

Chart 6. Most helpful in their high school education
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Question 20 There were no significant differences in what extent
they consider would need a designated mentor to support them in
the process of transitioning and developing a dual career.

Question 21 The majority of athletes are planning to continue their
education after high school (94.4%).

Question 22 There are no significant differences in what extent
they feel that have been put in a position to choose between sport
performance and fulfilling education. Question 24 Most of partici-
pants (total 83.3%) preferred to organize either first study and then
professional sports (52.8%) nor first study and then recreational ac-
tivities (30.6%).

Question 25 & 25.1 Firstly, social - humanistic scientific areas and
studies were of particular interest to them (41.7%) and secondly “oth-
er” which was expressed by Sport science (22.2%).

Question 26 From the participants 28 answered positive that had
an interest in enrolling in a training program (coach, referee or umpire)
and continuing their career in sports (77.8%).

Question 27 Most participants would like to be involved in coach-
ing (61.1%).

Question 28 There were no significant differences in the existence
of a context to encourage the development of a dual career for ath-
letes in their country.

Question 29 The most preferable strategies to support athletes
on their academic path were online educational platform focused on
self- training in their own tempo (22%) and distance learning (22%)
(chart 7).

Chart 7. Preferable strategies to support athletes on their academic path
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Question 30 Participants answered that seminars could help them
further develop a dual career (sports and education) with respect to
the sport they were engaged in. Question 31 Almost all participants
answered that it was important to educate sports and educational
staff to provide support for young athletes (97.2%).

Data statistical analysis of: FORMER ATHLETES QUESTIONNAIRE

Data collection was conducted through twenty-five questions as
part of “Life After Sport” project in order to investigate former ath-
letes’ experiences while they were both students-athletes. The ques-
tionnaire contained questions about personal information, sports
status, the main challenges they had faced when transiting into the
labour market, skills and competencies they developed through en-
gagement in sport. Aslo, about the support of the community and
the conditions they consider necessary for their successful achieve-
ments in both sports and education. The analysis of data and the use
of results may develop future instruments and methods to improve
methods to cover athletes’ education needs and encourage the de-
velopment of athlete’s dual careers.

. Questions analysis

Questions 1- 4 Sixteen (N=16) former athletes were participated, 8
were male (50%) and 8 were female (50%). Their age was between 25
and 44 years old (Mean=34.8). Nine participants came from northern
Greece (56.3%), 5 participants came from central (31.3%) and 2 par-
ticipants came from southern Greece (12.5%) and all of them attend-
ed public educational institutions (chart 1)

Chart 1 Age started sports

Questions 5-8 They participated in four different sports, 8 partic-
ipated in team sports and 8 in individual sports. They started sport
career at the age between 5 and 14 years old (Mean=10.8, chart 1).
They ended their sport career because of family (31.3%), lack of sup-
port (25%), health reasons (18.8%), age (12.5%) (chart 2).

Chart 2 Reasons that ended their sport career
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Questions 9-13 The hardest period for them to combine education-
al and sporting commitments was secondary education (68.8%) and
university (31.3%). The role mostly identified themselves with an ac-
ademic role (68.8%) and an athlete’s role (31.3%). Most participants
considered that were not supported in the process of developing
a dual career (75%). Most supportive in this process were parents
(56.3%), following by coaches (31.3%) and teammates (12.5%). The
kind of support they expected and did not get was psychological
(37.5%), physiotherapeutical (18.75%), financial (18.75%) and nutri-
tional (12.5%) (chart 3).
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Chart 3 The kind of support they expected and did not get
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Questions 14-16 The most difficult thing in managing educational
and sporting commitments was lack of time (56.5%) and their time-
table. The point of their sports career that believed it was necessary
to benefit from support in dual career was during the transition pe-
riod juniors-seniors (courses and opportunities for integration in the
labor market) (43.8%), at the junior level (support for participation in
courses outside training and competitions) (25%) and at the senior
level (opportunities to integrate in to the labor market) (18.8%). Some
countries are developing strategies to support athletes on their aca-
demic path. These that would have helped them during their academ-
ic period were distance learning (25%), online educational platform
focused on self-training in your own tempo (18.75%), flexible exams
timetable (18.75%) and the possibility to attend only certain modules
in university studies, which are recognized as certified competencies
(12.5%) (chart 4).

Chart 4 Help during their academic period
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Questions 17-25_ Skills and competencies necessary for their pres-
ent job were organizational (leadership, decision making, etc.) (68.8%)
and interpersonal (teamwork, problem solving, etc.) (18.8%). Their in-
trapersonal (internal) skills gained through engagement in sport influ-
ence their personality now (75%) with most important responsibility
(50%), discipline (18, 8%) and ethical values (12.5%). Their present
work was determined by education background (43.8%), both (43.8%)
and neither (12.5%). Their academic background provided them with
permanent skills and competencies for job requirements (43.8%), par-
tially (18.8%) and no (37.5%). Their sports background provided them
with adequate skills and competencies for job requirements (56.3%),
partially (18.8%) and no (25%). Their sports background provides
them with soft skills, concentration, social profile; discipline and team
work in their present jobs.

According to the young athlete’s questionnaire, the research
involved data collection from 36 active athletes in Greece. Demo-
graphics, attitudes and actual experiences about their athletic life and
career were recorded in parallel with their educational life and career.
Results analysis of questionnaires showed that most of the athletes’
decisions about their sports career and educational career come from

and centered according to their own everyday environment. It is im-
portant to identify that eventually in each athletes’ individual envi-
ronment appeared the same factors that influenced decisions about
future sport career and education processes. These factors were their
family, their school environment, their sports coaches and the specific
conditions/management that dominate on their sports club/team.

Itis also important to point out the absence of any care or help from
the local authorities. From the research results, it is also remarkable
that athletes’ parents were more interested in their children’s receiv-
ing an extra opportunity to participate in a famous international sport
meeting, or receive a financial bonus, than taking care of the creation
or the enhancement of dual-career conditions. Also, the collaboration
between Schools and Athletes is more limited to facilitating class-
room attendance than to enhancing teaching aids. Elite athletes in
Greece neither seemed to follow a common model proposed by the
state or national policy nor seemed to be supported by national legis-
lation leading to dual-career practices.

According to the former athlete’s questionnaire, the answers point-
ed in a common direction, suggesting that any athletes’ decision in
their sporting career was made by their own or in cooperation with
their close environment, educational, sporting or family. No one men-
tioned the existence of a specific program responsible to support
athletes during their studies and sports career. However, all former
athletes stated that they gained many skills and competencies from
their sports careers such as cooperation, discipline, communication
skills. They mentioned that no national or another type of supportive
programme or legislation prepared them what to do after their active
sports life.
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3_CHALLENGES AND 2PPORTUNITIES

Spain

According to the new paradigm of the Network Society, where the
opportunities to train and work are global, especially in the sports
industry, it may be agreed that it is a great challenge, for the educa-
tional institutions of the Member States and for sports organizations,
to offer effective and coordinated solutions in the interest of ensuring
that all people who start a sports career, especially the youngest, can
be aware of the challenges they face, from the point of view of train-
ing, education and employment in the market of global work.

Having a quality and up-to-date information is key in the deci-
sion-making process of athletes and the creation of individual strate-
gies to plan their training and education in the perspective of the dual
career. Current technologies

In this context, coordination and communication between educa-
tional represent a authorities and sports institutions, such as federa-
tions, clubs, athletes’ great associations and other entities, will be the
key to the success of the measures opportunity for and actions estab-
lished for the development of dual careers educational and current
technologies offer great potential for people’s training and learning,
as sports well as to develop “ad hoc” educational curricula and plat-
forms and e-learning institutions methodologies for the development
of dual careers. They represent a great opportunity for educational
and sports institutions. Yet another window of opportunity are the
tools that the European Union makes available to the Member States
and sports organizations in order to Elements of create new project
formats and new ideas applicable to the development and creation
of tools for dual careers. In this sense, it is necessary to re-emphasize
opportunity for the Erasmus+ Programme, in its action Sport and in
the Key Action 2, in terms the EU are of opportunities for the mobil-
ity of coaches who qualify within the framework those related to of
Vocational Training the EU. Two other elements of opportunity for the
European Union to exploit and Qualifications explore are those relat-
ed, on the one hand, to the European Qualifications Framework and
Framework and, on the other, to the Quality Assurance Reference
Framework the Quality for Vocational Education and Training. Both
tools offer a great margin of Assurance profit for education, training,
learning and employment in the sports industry.

Italy

Italian athletes’ Dual Career policy context and current challenges

In relation to the Dual careers (DC) policies inplace, Member States
have been, according to (Aquilina & Henry 2010), classified in four
categories encompassing: 1) State-centric regulation, with Govern-
ment legislation or statutory regulations on DC; 2) State as sponsor/
facilitator, with States promoting formal DC agreements; 3) National
Sporting Federations/Institutes as intermediary, with national gov-
erning or sport bodies negotiating DC academic paths; and 4) Laiss-
er-faire/ No Formal Structures. In light of the lack of institutional sup-
port, European elite student-athletes living in countries adopting the
Laissez-faire approach (e.g., Malta, Cyprus, Czech Republic, Ireland,
Italy, the Netherlands, Malta, Slovakia and Slovenia) have to person-
ally negotiate their DC paths based on their motivations and skills. In
this group Italy is considered as sub group of conservative national
education system.

In Italy, where state centrality in sporting governance has been the
norm, the situation is still problematic in terms of securing flexibility
for athletes. This has been exacerbated by relatively recent changes
in the institutional location of, and responsibility for, sport related
degrees such as those in Physical Education and Sport Science. In
the Italian university system prior to 1999, there were 15 Institutes
of Physical Education, but currently there are about 30 universities
offering sport related courses. However, many courses are provid-
ed within faculties of Medicine. Some of the universities have ad
hoc links with sport federations but these tend not to be strong or
consistent, and it is not uncommon, for example when examinations
and international sporting commitments clash, for faculties to refuse
to make exceptions. There is, however, some financial support from
a number of sport federations which provide bursaries to student-
athletes to further their education at universities (Aquilina & Henry
2010).

Implementing of Sport tutor Model in University of Rome Foro
Italico. The main barriers encountered by URFIs’ research group for
the implementation of the tutorship model were those concerning
the lack of awareness about the issues and problems faced by stu-
dent-athletes in this university. The case of URFI - a sport university
- can be seen as symptomatic of difficulties and problems which tend
to occur in all the European University system. From a legal perspec-
tive, in Italian universities, these difficulties are increased and am-
plified by legal constraints and administrative rules which tend not
to favor the process of putting of the student-athlete in the system
of traditional university courses. Student-athletes often therefore,
face several problems in following these courses. They are forced to
combine sport activities and competitions with their duties as uni-
versity students without any help from the same university they at-
tend which, usually, tend to focus on a traditional and non-flexible
teaching and learning system without any support from distance and
Web 2.0-based education. Other difficulties concern the didactical
methodologies used for delivering the content of subject matters
to student-athletes and the selection and recruitment of tutors and
mentors due to the competencies and skills they need to competently
be learning facilitators, counselors, and expert in administrative sup-
port (Pato et al., 2017).

In Italy there was little attention to student-athlete and there edu-
cation path till law 107/2015 («Buona Scuola»), that:

a) Underlines the necessity to pay attention to students that prac-
tices sport at competitive/high level,

b) Establish autonomy for School in managing student-athletes,

¢) emphasizes the importance of online education with platforms,

d) set up alternation school-work.

As scholars mention (Reverberi, D’Angelo & Corvino, 2017) in It-
aly there is different institution or organisation managing (project/
programs) dual career for atthlets - Europen Union (4), Italian olimpic
committee (8), Universities (6), Ministries (4), Companies (3), Athlete's
association (4). These projects or programs offer for athletes the fol-
lowing services: Italian olimpic committee - accommodation, high lev-
el training and coaches, school and tutorship and medical services;
Universities - scholarships, tutorship service and flexibility for exams;
Ministries - school tutorship and flexibility, online platform and high
level training; athlete’s association - vocational training, career plan-
ning and support, education; Companies - Vocational training and
work education, educational career development; Athlete’s associ-
ation - vocational training, career planning and support, education.

Croatia

The focus of future sports development in Croatia should be on en-
suring all conditions so that athletes can be satisfied with his position
in society, that they can get an education, work, be and stay healthy.
In order for this goal to be achieved, it is necessary to:

. encourage athletes’ dual careers
. ensure a stable system of financing and care of top athletes

. improve the status of less represented groups within the
sports organisation
. increase the use of scientific methods as regards to the care of

athletes and top sports results

So, the care of athletes stretches across several areas which
have shown to be extremely important for an athlete’s career but
also for the period after their sports career ends. As is aforemen-
tioned, the areas where there are necessary changes in the care
of athletes are: athlete’s dual career, healthcare, labour and legis-
lation status, continuous financing and status of less represented
groups within the sports organisation. All these areas should be
taken care of in order to create optimal conditions for top athletes
to achieve success during their career but also that after their ca-
reer ends they have opportunities for managing a successful ca-
reer in other areas of life and remain in sports in some other role.
Special goals:
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Encouraging dual careers among athletes

Defining athletes’ rights during schooling

Encouraging the schooling of former and present top athletes

Care of employing top athletes after the end of their career

Finance top athletes

Encourage excellence in sports and conducting development

programmes through major sports organizations

. Introduce and upgrade success criteria for development pro-
grammes for athletes

. Encouraging competing on international sports competitions
and preparations of top athletes and national selections

. Introduce a healthcare system for athletes

. Introduce a legal framework and working status for profes-
sional athletes
. Introduce healthcare and pension insurance for top athletes

of the I. category

. Urgent action for signing contracts for underage athletes in
accordance with the Family Law

. Ensure the training conditions for athletes at a local level (Na-
tional Sports Programme, 2019).

At the First International conference Talents and dual career in
sports in Split 2018 (Colak & Cular, 2018; Cular, 2018) and based
on the National Sports Programme and strategic sport document for
2018-2025 period the following conclusions were made: General
goals:

. Improve budgeting and sport financing
. Improve health enhancing physical activities (HEPA) and in-
crease promotional values of sport

. Improve all activities for athletes’ welfare

. Establish efficient and effective system of managing sport in-
frastructure

. Improve the position of all employees in sport (education)

. Improve the system of sport management/governing sports
in Croatia.

Specific goals to improve budgeting and sport financing:

. Ensure the budget for public needs in sport through
state budget and through budgets of regional and lo-
cal governments

. Establish a system of sport(s) categorisation and crite-
ria for evaluating sport programs - Clear definition of
public needs in sports, its purposes and set criteria for
budget allocation and control of spending the budget

. Make analysis and define the system of tax exemp-
tions for sport

Specific goals to improve HEPA and enlarge promotional values of
sports:

. Give support to HEPA

. Give support to universal sport schools and conduct
education of the physical activities with a high level
of utility

. Ensure prerequisites for active involvement in sport
through the system and all levels of education.

Specific goals to improve all activities for athletes’ welfare:

. Encourage dual career of athletes (project started in
2012 by COC and former Ministry of Science, Edu-
cation and Sport)

. Ensure stable system of sport scholarships for ath-
letes and care about elite athletes

. Improve position of those that are underrepresented
in sport
. Increase the use of research and science methods and

results in achieving the best sport results.
Specific goals to improve position of all employees in sport:

. Adjust the Law on Sport regarding sport employees
. Ensure possibilities for education of all sport employ-

ees according to the needs - Harmonize school/facul-
ty curricula with real educational needs of sports and
motivate for lifelong learning.

Specific goals to improve the system of sport management:

. More clear definition of role and tasks of all sport
stakeholders

. Harmonize and link all public sport databases

. Strengthen administrative capacities of all sport
stakeholders (federations, clubs) and minimize admin-
istrative barriers

Turkey

“Dual career” in sports is a relatively new concept in the world.
However, in Turkey concept of dual career is not yet an issue raised
by policy-making institutions. The main reason for the lack of regu-
lations in this area is the lack of a stable relationship between the
education system, the business and the sports system. At the same
time, the lack of a legal framework or a sustainable government policy
in Turkey to regulate the dual career of athletes is considered as one
of the most critical deficiencies in this field.

Promoting a dual career for the athletes is critically important not
only for the sport industry but also for the labour. Studying is the
key to success in life. But the athletes need to find the right balance
between training and learning balance between training and learning,
which is a a consistently challenging phenomenon. The findings of
our research reveal that in Turkey, getting the proper education and
developing a dual career remains as a responsibility of the athletes.
For achieving this goal, athletes are mostly supported by their families
and coaches. This means that rather than being institutional this is an
individual system. Choosing the right educational institution, which
supports the athletes for a dual career has great importance. After
that time management plays a critical role for obtaining the balance.
One of the major difficulties which students-athletes are facing with
is the complexity of time management; it is quite tough for athletes
to combine an average of 15-25 hours training a week with regular
schooling. As a result, student-athletes will inevitable lose their devel-
opment potential in either one or both fields. Additionally, pressures
of financial stability which increase in time, forces athletes eventually
to choose education rather than sport. As a result of grooving pres-
sures, many countries developed elite sport and study programmes
to provide student-athletes with a balanced and flexible approach to
academic and sporting commitments. However, Turkey is still not one
of these countries.

Greece

Results analysis of questionnaires showed that most of the athletes’
decisions about their sports career and educational career come from
and centered according to their own everyday environment. It is im-
portant to identify that eventually in each athletes’ individual envi-
ronment appeared the same factors that influenced decisions about
future sport career and education processes. These factors were their
family, their school environment, their sports coaches and the specific
conditions/management that dominate on their sports club/team. It
is also important to point out the absence of any care or help from
the local authorities. Also, the collaboration between Schools and
Athletes is more limited to facilitating classroom attendance than to
enhancing teaching aids. Elite athletes in Greece neither seemed to
follow a common model proposed by the state or national policy nor
seemed to be supported by national legislation leading to dual-ca-
reer practices. Former athletes nearly pointed in a common direction,
suggesting that any athletes’ decision in their sporting career was
made by their own or in cooperation with their close environment,
educational, sporting or family. No one mentioned the existence of
a specific program responsible to support athletes during their stud-
ies and sports career. However, all former athletes stated that they
gained many skills and competencies from their sports careers such
as cooperation, discipline, communication skills. They mentioned that
no national or another type of supportive programme or legislation
prepared them what to do after their active sports life. Combining the
above results and information derived from the two questionnaires
analysis derives a SWOT analysis pointing out strengths, weakness,
opportunities and threats for the Dual-Career
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Helpful to achieving the objective

Strengths
on . Continue the actions of individual stakeholders im-
':T=n ‘g plementing dual-career programs in the country (vol-
'g s leyball Federation).
59 . Continue the provision of privileges and facilitations
g =z to athletes by the state.
2 e  Continue the favourable address of athletes’ de-
- % mands to justify absenteeism’s by educational orga-
nizations.
Opportunities

. Continue the creation of EU dual career programs for
national and transnational applications.

. Disseminate the need for dual career programs
throughout society.

. Creation of supportive programs to facilitate the
needs of pupils / students through actions by educa-
tional organizations (schools, universities ederations,
ministries).

Harmful to achieving the objective

Weakness

. The economic crisis in the country.

. The wrong perception of athletes and their parents to be
primarily interested in sports careers rather than dual career
programs.

. Misunderstanding of educational organizations stakeholders
that dual career programs favour athletes over other stu-
dents.

Threats

. Staying inactive and failing to create national laws and prac-
tices for dual career in the Greek territory.

. Continuing misinformation by media that ‘a successful ath-
lete career’ automatically solves the issue of living.

. Maintaining individual actions or possibly no action by elite
athletes for dual careers and failing to aggregate their claim
to a powerful joint claim.

4_ STAKEHCOLDERS °PINIONS - RECOMMEN-
DATIONS & SUGGESTICNS

Greece

In order to form a realistic and entirely view about ‘dual career’ pro-
cess in any partner’s country, it was necessary to interview some of
the more important ‘shareholders’ of the sporting spectrum in every
different country

According to this process, we tried to evaluate and select Sport
Stakeholders’ opinions and perceptions about dual career policies,
processes and practices.

LAS protocol mentioned that each one partner should organize a
special event calling a number of national sport stakeholders. In this
process, partners started telephone contacts with a number of stake-
holders from sport industry and sport organizations/clubs in order
to invite them in a common meeting about athletes’ dual career. The
result was very disappointing. After telephone contact, most of the
stakeholders answered negatively to our invitation for a common
meeting. Another important obstacle came up.

Stakeholders appeared nervous ‘to express in public’ their strategies
and practices toward ‘dual career’. After that experience, all partners
thought that it was better to continue with private meetings/discus-
sions individually with each stakeholder. This method could been
more appropriate and relaxing for each stakeholderw in order to have
the opportunity in a private environment to express the reality about
‘dual career’ process in their organization.

Methodology we used

Thus, partners decided to continue collecting information from
stakeholders through a qualitative methodology that of ‘case study’
creating a new questionnaire. We created a new stakeholders’ ques-
tionnaire avoiding in-depth questions because of the same reasons
that we have already encountered in the previous research target
(athletes and former athletes questionnaires). Partners interviewed
them through telephone contact or at a real life meeting. Partners
used this method successfully. Each telephone or real time meeting
lasted no more than 30 minutes and conducted 45 interviews with

sport stakeholders. Both research process and results were very suc-
cessful. We suggested using the stakeholders’ questionnaire under
the following instructions:

. The form of the questionnaire can be transformed according
to each national needs.

. Items/questions can be changed or modified slightly accord-
ing to national legislation or sport policy or cultural/economi-
cal environment of each country.

. Data will not be collected through a google form method.

. Data will be collected, analyzed and classified at national level.

. Results will be included as part of the National report within
the title of «Recommendations / Suggestions». This implies
that the results (and feedback) you will receive from your
stakeholders interviews can constitute material for section 5
of the methodology guidelines document.

Sample of the study in Greece

The sample of 16 stakeholders constituted of: the Director of
Training Courses Department General Sport Secretary, Presidents
of Sports Federations, Sports coaches association, Technical direc-
tors of Sport Federation, Coaches and managers of national teams,
sport club managers, officers of the public education sector, School
counsellors at secondary education. All participants served in their
section a couple of years and had national and international recogni-
tion in sport and/or in the educational area. The research instrument
designed by sports researchers, experts in social sports sciences and
sport psychology. The questionnaire was consisting of 19 items, in-
cluding closed and open questions that interviewed the participants.

Results of the study in Greece_ Stakeholders Opinions
Based on the stakeholders’ answers through interviews revealed

the evidence that dual career programs are neither well known nor
very popular in the sports community. Despite that ascertainment,
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stakeholders expressed the necessity and the high importance that
these programs have for the athlete’s positive transition from sports
environment into the post-sport life.

Almost all stakeholders’ organizations offer some support for their
athletes, primarily for sports training development and performance,
medical support and rehabilitation after a sports injury, or the provi-
sion of ‘pocket-money’. The Greek government supports financially
the sports programs through Sports Federations, public education,
other organizations, sports clubs etc. In most cases, these offer limit-
ed to high-level athletes or the winners of a championship.

They are no specific dual-career programs to help the athletes that
are not already under the umbrella of the Greek government athlet-
ic support program. Due to this situation, the stakeholders reported
that frequently, especially the parents of young athletes communi-
cate with them asking for support (financial, psychological) for their
children. Only one Federation in Greece is aware of life after sport ca-
reer mainly concentrated on the athletes played in the National team.
This is the Greek Volleyball Federation.

The information about the existence of dual-career programs, un-
fortunately, is restricted on Presidents of Federations, Associations,
and technical directors. All of them believe the necessity of these pro-
grams in order to help athletes in the transition from sport to “normal
life”, but they don’t finance resources.

Especially, the stakeholders in the public education sector should
have the opportunity and the information of dual career program in
order to disseminate these programs in young athletes in schools.

All of the stakeholders refer to the lack of Greek national law or
legislation concerning the support of a dual career in athletes. Fur-
thermore, the cooperation of government bodies with clubs or asso-
ciations in this area is at an early stage of development.

Nevertheless, it is quite doubtful if and how effectively these princi-
ples are implemented. Practitioners (experienced athletes, managers
of sport-related agencies and stakeholders) were interviewed and
were ascertained that there are no specific supportive policies for the
dual career, or these policies occasionally are not applicable fair.

For example, some stakeholders from the education organizations
appeared to be pessimistic or even critical about a transparent char-
acter of athletes networking privileges and the social inequality of
supporting between students and athlete students who have dealt
with the sport as elite athletes.

They consider that school progress could not be a secondary is-
sue for student-athletes, while other social groups of youth (e.g.
long-studied students ) after their graduation are under the necessity
migrate because of lack of support by the state for employability de-
spite their excellent grades.

Also, stakeholders state the importance of these programs. They in-
sist that the EU ought to cooperate with the national governing bod-
ies such as the Ministry of Culture and Sports toward the develop-
ment of dual-career programs. Additionally, stakeholders believe that
EU and state authorities are the only responsible organizations that
could take action to enhance dual-career good practices in Greece.

The results of the interviews by stakeholders indicated that dual-ca-
reer program is at an early stage and more effort from all participants
in this area is essential. The general problem is the vague limits of the
athletes who want to work during and after their sports career. The
offers by stakeholders limited to seminars, sport-specific education
offers and some financial support. Note that due to the financial cri-
sis in Greece the available financial programs are limited too. As it is
already referred, the stakeholders from the public education section
are not at all aware of the existence and/or the usefulness of pro-
grams such as LAS or other dual-career programs that provided help
for the athletes after the termination of their athletic career.

Croatia

According to the Manual for former, present and future athletes For
the career and after the sports career (Caput-Jogunica, 2016) within the
Croatian Olympic committee’s project “Athletes2Business” (2012-
2016) here are some suggestions / recommendations about specific
activities for each organisation.

Career programme of support in Croatian sport (participants) and
Recommended activities with regard to jurisdiction

1) Ministry of Science, Education and Sports

e Implement a National Programme for developing careers
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as well as developing a career after a sports career along with
consultations with other bodies important for its implemen-
tation

e Establish a cooperation with other bodies that are respon-
sible for questions dealing with sports, education, employ-
ment, defense, interior affairs, economy, health and finance
as well as sports organizations, educational institutions, em-
ployers and others

e Provide funds for carrying out activities planned for a one
year period and connected to the implementation of the Na-
tional Programme of Development

e Encourage institutions to define minimal conditions and
professional assistance for young athletes

e Licensing high schools which have a significant number of
athletes attending and that defined the conditions as well as
ensured professional assistance

2) Croatian Olympic Committee

e Development programmes of the COC are long term and
strategic binding models of monitoring athletes from the age
of 12 to the status of National team representative and

e Olympic candidate. The aim of the programme is an in-
dividual approach to each category of athletes and providing
support for achieving top results. The users are athletes from
national sports federations which are full time members of
the COC from Olympic and non Olympic sports. We differ-
entiate: 1. Support programme for young athletes (Program I;
from the age of 12 to 16), 2. Individual programmes of special
care of the young (Programme Il), 2.1. Individual programmes
of special care of the young (II/1), (from the age of 16 to
20), 2.2. Individual programmes of special care of the young
in team sports (I1/2), 3. Support programme for quality ath-
letes (Programme lI), 4. Support programme for athletes in
the pre-Olympic development programme (Programme V), 5.
Support programme for sports teams in pre-Olympic qualifica-
tion cycle (Programme V) and 6. Olympic programme.

e Consider including dual careers among athletes in the
model of monitoring development

e Cooperation with the Croatian Paralympic Committee and
the Croatian Deaf Sports Federation in conducting planned
activities for categorised athletes with disabilities

e Development programmes of the COC are long term and
strategic binding models of monitoring athletes from the age
of 12 to the status of National team representative and

e Olympic candidate. The aim of the programme is an in-
dividual approach to each category of athletes and providing
support for achieving top results. The users are athletes from
national sports federations which are full time members of the
COC from Olympic and nonOlympic sports. We differentiate:
1. Support programme for young athletes (Program I; from
the age of 12 to 16), 2. Individual programmes of special care
of the young (Programme Il), 2.1. Individual programmes of
special care of the young (I1/1), (from the age of 16 to 20),
2.2. Individual programmes of special care of the young in
team sports (11/2), 3. Support programme for quality athletes
(Programme 1ll), 4. Support programme for athletes in the
pre-Olympic development programme (Programme V), 5.
Support programme for sports teams in pre-Olympic qualifi-
cation cycle (Programme V) and 6. Olympic programme.

e Consider including dual careers among athletes in the
model of monitoring development

e Cooperation with the Croatian Paralympic Committee and
the Croatian Deaf Sports Federation in conducting planned
activities for categorised athletes with disabilities

e Encourage as many institutions possible to define acts
that will regulate dual careers (not only in sports but in other
activities that demand substantial devotion of students such
as music, ballet, etc.)

e Athletes’ commission (COC) - informing athletes, estab-
lishing interests and needs of active athletes, promoting ath-
letes who made a career after their sports career; cooperation
with international athletes’ commissions

e Olympic club - informing athletes, good practice examples,
promoting athletes who made a career after their sports ca-
reer, establishing interests of athletes who ended their sports



e Announce the athletes successful in dual careers at the
Croatian Olympic Day (rewards, scholarships, etc.)

3) National Sports Federations

e Informing and raising awareness among athletes about
the importance of dual careers and the Career Support Pro-
gramme

e Define regulations and plans where certain measures and
activities will be elaborated along with athletes’ and clubs’
commitments with regard to the interest of athletes,

e available infrastructure and other conditions (the vicinity
of an educational institution, professional assistance and sup-
port, cooperation with the educational institution, coopera-
tion with the employer etc.)

e Establishing needs and interests, informing and promoting
dual careers at coaching seminars and sports occasions, point-
ing out other competencies of athletes besides sports results

4) Sports Communities

e Promoting the role of dual careers (meetings, workshops,
sports occasions)

e Educating coaches about athletes’ dual careers

e Rewarding athletes that are successful in sports and edu-
cation (name ambassadors of dual careers)

5) Sports Clubs

e Encouraging athletes to point out the role of dual careers
e Establish a cooperation with the educational institutions
where athletes are schooled/educated and conducting pro-
grammes which will enable the continuation of their career in
the club after the end of their sports career

e Pointing out role models, for example, former athletes and
coaches who successfully continued their careers in sports or
any other professions after the end of their sports career

6) Athletes

e Become aware of the importance of education (of dual
careers)

e Point out an interest and need for professional assistance
e Take part in the career support programme (special condi-
tions during education, planning their career as well the end
of their sports career...)

Stakeholders who took part in the survey believe that the responsi-
bility for dual career enhancement lies with the Ministry of Sport and
the Ministry of Science and Education.

Bulgaria

This section presents a summary of the feedback from the survey
with representatives of stakeholders involved in policy making and
delivering DC support services.

The participants considered DC to be achievable, but several chal-
lenges were also identified. DC support during school years appeared
to be relatively well established mainly at sport schools and at the
NSA, while others highlighted challenges in handling the demands
of sport and education. Student-athletes use different ways to man-
age DC, but only few of these strategies were formally underpinned.
However, the importance of personal effort for managing successful
DC and not giving up despite some unfavorable conditions was also
made prominent. The negative perception of athletes by some edu-
cational representatives appears to be a deficiency in the athletes"
environment and this should be taken into account when seeking to
develop institutionalised support for athletes" DC.

The representatives of stakeholders identified several ways of en-
suring the support to talented athletes pursuing DC:

1. Enhancing the efficacy and effectiveness of DC support ser-
vices;

2. Providing student-athletes with more flexibility in studies;

3.  Promoting DC topic and raising the knowledge and awareness
about DC demands and benefits, thus trying to reduce the

stereotypes of teachers and other educational representatives
about sportspeople;

4.  Creating new DC programs, especially to allow for successful
DC that provides skills and qualifications for post-athletic life,
without compromising athletes" education accomplishments
for the sake of their sporting pathways, thus making both pos-
sible while keeping the quality of both parts high;

5. Introducing a special training module on career management/
education in the curricula of sport schools and the NSA stu-
dents, who are not only current athletes but also future coach-
es.

6. Building on the expertise and input by career development
consultants and academic scholars in devising DC support
strategies and programs;

7.  Introducing the topic of DC in the sports development plans
of sport federations and member clubs, including the import-
ant role of the MYS through enforcing a special policy, a set
of minimal standards of DC services provision and incentive
mechanisms to sports governing bodies receiving public sub-
sidies;

8. Inserting the athletes" DC issue in the Sport Law which would
constitute a political recognition of this crucial policy area and
provide a formal ground for institutional actions.

9. Adopting an inter-institutional approach to the DC policy
making and implementation process by establishing an ongo-
ing, open dialogue and a task force expert group comprising
representatives of the key stakeholders from the sport com-
munity, educational sector, MYS, employers associations, ca-
reer experts, academics, former athletes and parents.

Bulgarian sport federations recognise the advantages of athletes"
DC. Nevertheless, this attitude is at odds with their passiveness in DC
support practices and the perceived lack of specific policies to deal
with this emerging issue. Due to the high variance across federations
and affiliated clubs, any overall picture has to be taken with a grain of
salt. Analysing the reasons why sports organisations have ,delayed"
to implement effective DC policies, three overall explanatory trajec-
tories may be taken into consideration:

1. National setting: The national context plays an important
role. Bulgarian sport organisations do not act independent-
ly from their political, economic, legislative, or sociocultural
framework. The overall sport system-wide culture promiting
predominantly high performance ethos and the legal system,
here: the general and sport-specific legislation, the hierarchical
structure and the centrality of the MYS in determining sport
policy priorities, chiefly focused on delivering medals and
prestige from international competitions in return for funding,
have a substantial impact when it comes to the general atti-
tude of sports organisations towards their athletes" DC. Tra-
ditions and long-term trends of path-dependency are relevant
when it comes to the question of whether DC assistance will
be implemented. Although some governing bodies have their
orientation in participatory traditions, the large majority per-
petuate the heritage of elite and commercialised sport, with-
out paying adequate attention to their athletes" educational
needs and post-retirement development perspectives.

2. Awareness: A second explanation of DC policy still not being
considered as a priority is the relatively low degree of public
awareness and media attention, including the role of parents
and educational authorities. Some federations, particular clubs
and certain issues about the sustainability in the developmen-
tal paths of young athletes attract a low degree of attention
by the public, the media or other stakeholders. This very lim-
ited attention does not force the respective sport organisa-
tions and the respective policy fields to achieve better results
in improving DC support to athletes. Campaigning athletes"
DC is an option for responsible educational authorities, sport
organisations and the state sport agency to raise awareness
for the critical importance and better understanding of the
nature, challenges and positive effects of DC for young and
elite athletes resulting in a new culture and a holistic policy
approach to athletes" DC. Mutual learning and positive good
practice examples seem to be more relevant than assumed.

3.  Capacity building: The evolution of DC assistance systems
seems to be driven not only by external influences. The abil-
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ity to implement DC support strategies is also heavily de-
pendent on organisational capacity. Those sports governing
bodies that hold sufficient resources in terms of knowledge,
time, money and devoted staff, are generally better equipped
in view of providing a satisfying DC support to both prom-
ising and elite level athletes than those who suffer from
scarcity. On the other hand, shortcomings can be explained
with internal problems, unintended neglecting of DC de-
mands, inefficiency, and mismanagement. In general it can
be summarized that there is a perceived lack of sufficient
capacity within the Bulgarian sport organisations operat-
ing at national and local levels to deal with athletes" DC. It
concerns the need of strategic vision and particular culture
of investing in sustainable DC support systems based on
an idiosyncratic approach and multi-layered partnerships.

In terms of policy implications, the awareness of problems and criti-
cal aspects of athletes" DC has already been put together but could
still be raised further. The interviewed stakeholders underlined that
the bluntest policy recommendation can be to make state funding,
via the MYS, contingent on the adoption and implementation of a
sport-specific DC support policy and practical services to athletes, a
weaker version would make additional funding available to national
sport governing bodies for improvements in this area.

Spain

Taking into account the evolution and the transition of the industri-
al society and its educational systems towards the Network Society,
as well as the new requirements that this demands with respect to
the global labour market, it is necessary to design new strategies that
allow to tackle successfully the new challenges faced by athletes re-
garding their training, their education and the development of a pro-
fessional activity at a later stage to their sports careers.

As we have seen, Spain has a general legislation that dates to 1990
and, despite having made some progress, we can agree that it is fruit-
less in terms of offering effective solutions to the current challenges
and problems of the world of sports.

A new national strategy is necessary, implying an update aimed at
generating a national agenda that incorporates new issues and chal-
lenges, that considers all actors, and that is aligned with the new re-
quirements of the globalized society. In this sense, a great step would
be the creation of new national guidelines for the development of
dual careers of athletes, and that would be reflected not only at the
legislative level in a new state sports law, certainly necessary and
urgent, but also applicable to all educational institutions and sports
organizations.

The main issues to take into account should be based on those al-
ready mentioned in the framework of reflection offered by the main
European documents which have been mentioned countless times in
this research, but which could be summarized as follows:

. Create and consolidate networks of good practices among the
Member States, based on all the projects carried out within
the framework of the main European tools, and considering
gender equality, social inclusion and the support to athletes
with disabilities.

. Create dual career service networks officially recognized by
both educational authorities and sports organizations, which
are composed of qualified staff who support athletes in the
development of their dual careers, and which offer adapted
educational and career pathways.

. Develop educational, training and learning projects for dual
career services, through new technologies applied to edu-
cation (e-learning), with a quality accreditation system, and
common and specific curricula, which will find a place in the
National and European Qualifications Frameworks.

. Create specific programmes for the generalization and access
of athletes to the mobility for training and learning purposes,
creating European networks, based on quality assurance, to
support the mobility of athletes, and using tools for the rec-
ognition of the learning outcomes of the mobility, such as, for
example, the “European Credit System for Vocational Educa-
tion and Training” (ECVET)”
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S_COMPARATIVE ANALYSIS OF ALL PARTICI-
PANT COQUNTRIES BASED ©N THEIR
NATICNAL LEGISLATIONS, RESEARCH AND RE-

SOLTS.

Investigating sports and the existence of dual career in Europe
through Bulgaria, Croatia, Greece, Italy, Spain, and Turkey practices,
it appears that Dual career is a complex phenomenon incorporating
several intertwined dimensions of student-athletes’ life. A multi-sec-
toral approach is necessary to address intersecting and interacting
elements of this complex issue. These include parents, coaches, coun-
sellors, psychologists, athletes, former athletes, stakeholders, school
instructors and principals, social, economic and cultural aspects as
well as clubs, schools, universities, sports associations, federations,
committees, government institutions and global labour market. Stu-
dents-athletes act in a very complex environment of people and
institutions. In order to create an efficient dual career path for stu-
dent-athletes, all relevant social, economic, educational and sports
structures should be on the same point to act in coordination togeth-
er.

This research project has been focused on the description of the
educational framework for athletes, identifying the main measures
that specifically affect the different aspects of their dual careers, as
well as detecting and describing some model projects of good prac-
tices. It was taken as a reference to the whole European acquis in
the area of sports and dual careers of athletes, identifying the key
documents.

The results that have been conducted from the project surveys car-
ried out from the group of athletes and former athletes at a national
level, foreseen in the project Life after sport. From this triple perspec-
tive (European and National legal, Political framework, and opinion
of athletes and former athletes), the main needs and obstacles for
the development of the dual careers of athletes have been identified.

Likewise, an assessment has been carried out about the main chal-
lenges and opportunities that the main actors involved in the world
of sport face from the perspective of the training, education and em-
ployment of athletes. The main conclusions of the whole research are
the following:

. Bulgaria, Croatia, Greece, Italy, Spain, and Turkey have leg-
islations that try to regulate the framework of educational
support for elite athletes. But legislations are old fashioned,
not enough and require to be updated. It is necessary to be
designed new strategies that allow to tackle successfully the
new / modern challenges faced by athletes regarding their
training conditions, their education and the development of
a professional activity.

Furthermore, the main needs identified based on the data obtained
from the six national surveys, are:

. The need for educational and sports institutions support. To
develop a common system and structure, a network of tutors
and mentors with specific training to guide athletes from the
young age during school age and later during their academic
studies. Provision of support by expert staff who, through an
athlete supportive service, help and guide them on the devel-
opment of the sports career.

. To make the “socializing agents” (parents, coaches or club
managers, stakeholders etc) organize themselves in collabo-
ration systems and networks to receive specific training on
the aspects of dual careers of athletes during all the stages
of their sports career: initiation, development, mastery and
retirement.

. To enhance and develop more communication and coopera-
tion between educational, sport, health system, government
institutions and work market/companies in order to develop
more structured aids adapted to the new circumstances of
athletes: scholarships, balance and flexibility of schedules,

online methodologies, tutoring, or greater federative support,
funds, work education for athletes.

. To create more quality online educational projects and meth-
odologies for the education of athletes from early to young
age.

. To design a new well-structured dual career program in both
National and European level and promote its significant guide-
lines and its adoption from all EU countries

In more detail, all the above partner countries who participated in
the research, report that in their country separately, there is an ex-
istence dual-career legislation but it is incomplete, old, unorganized
and it requires to be updated urgently. They also report that a new
central law/legislation should be designed to cover the modern sport
dual-career conditions in the EU, with different prerequisites and
structure. In this process should be taken into account the data of
the new 21st-century society, the evolution and the transition of the
industrial society and its educational systems towards the Network
Society, as well as the new requirements that this demands with re-
spect to the global labour market trend and new professions.

The main issues to take into account toward the development of
the new Dual career legislation are already mentioned by the main
European and National documents that have been referred countless
of times in this research by all partner countries, but in any case, could
be summarized as follows:

. Enhance the efficacy and effectiveness of Dual Career (DC)
support services.

. Provide student-athletes with more flexibility in studies.

. Promote DC topic and raising the knowledge and awareness
about DC demands and benefits, thus trying to reduce the
stereotypes of teachers and other educational representatives
about sportspeople.

. Create new DC programs, especially to allow for successful
DC that provides skills and qualifications for post-athletic life,
without compromising athletes" education accomplishments
for the sake of their sporting pathways, thus making both pos-
sible while keeping the quality of both parts high.

. Introduce a special training module on career management/
education in the curricula of sport schools and students, who
are not only current athletes but also future coaches.

. Build on the expertise and input by career development con-
sultants and academic scholars in devising DC support strat-
egies and programs.

. Introduce the topic of DC in the sports development plans
of sport federations and member clubs, through enforcing a
special policy, a set of minimal standards of DC services pro-
vision and incentive mechanisms to sports governing bodies
receiving public subsidies.

. Insert the athletes" DC issue in the Sport Law, which would
constitute a political recognition of this crucial policy area and
provide a formal ground for institutional actions.

. Adopt an inter-institutional approach to the DC policy making
and implementation process by establishing an ongoing, open
dialogue and a task force expert group comprising represen-
tatives of the key stakeholders from the sport community,
educational sector, employers’ associations, career experts,
academics, former athletes and parents.

. Implement a National and common European Programme
for developing careers as well as developing a career after a
sports career along with consultations with other bodies im-
portant for its implementation

. Establish a cooperation with other bodies that are responsible
for questions dealing with sports, education, employment, de-
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fence, interior affairs, economy, health and finance as well as
sports organizations, educational institutions, employers and
others

Provide funds for carrying out activities planned for a one year
period and connected to the implementation of the National
Programme of Development

Encourage institutions to define minimal conditions and pro-
fessional assistance for young athletes

License high schools which have a significant number of ath-
letes attending and that defined the conditions as well as en-
sured professional assistance

Develop Individual programmes of special care of the young
athletes of 12 to 16 age.

Cooperate with the Paralympic Committees planned activities
for categorised athletes with disabilities

Encourage as many institutions possible to define acts that
will regulate dual careers (not only in sports but also in other
activities that demand substantial devotion of students such
as music, ballet, etc.)

Establish interests and needs of active athletes through Ath-
letes’ commission (COC) informing athletes, promoting ath-
letes who made a career after their sports career; cooperation
with international athletes’ commissions

Establish clubs that inform athletes, good practice examples,
promote athletes who made a career after their sports career,
establish interests of athletes who ended their sports career,
etc.

Develop an information system through National and Eu-
ropean Sports Federations about raising awareness among
athletes and the importance of dual careers and the Career
Support Programme

Define, through National and European Sports Federations,
regulations and plans where certain measures and activities
will be elaborated along with athletes’ and clubs’ commit-
ments with regard to the interest of athletes, available infra-
structure and other conditions (the vicinity of an educational
institution, professional assistance and support, cooperation
with the educational institution, cooperation with the em-
ployer etc.)

Establish through National and European Sports Federations
needs and interests, informing and promoting dual careers at
coaching seminars and sports occasions, pointing out other
competencies of athletes besides sports results

Promote the role of dual careers (meetings, workshops, sports
occasions) and educate coaches about athletes’ dual careers.
Establish a cooperation with the educational institutions
where athletes are schooled/educated and conducting pro-
grammes which will enable the continuation of their career in
the club after the end of their sports career.

Point out role models, for example, former athletes and coach-
es who successfully continued their careers in sports or any
other professions after the end of their sports career

Develop a specific dual careers (DC) parenting education
for fully developing a positive role for DC decisions of their
children, especially at the end of the high school when elite
athletes are at risk of terminating their education. These
programmes should aim to help parents understanding and
managing their roles in DC of talented and elite athletes, and
to proactively develop and utilis a range of intrapersonal, in-
terpersonal and organizational skills and coping strategies to
ensure an appropriate DC parental support.

Establish dual career structures and agreements with national
and European sports federations, interventions to all academ-
ic/sports environment and involving a big number of elite ath-
letes at national and European level.

Develop educational, training and learning projects for dual
career services, through new technologies applied to educa-
tion (e-learning), with a quality accreditation system, and com-
mon and specific curricula, which will find a place both in the
National and European Qualifications Frameworks.

Create dual career service networks officially recognized by
both educational authorities and sports organizations, which
are composed of qualified staff who support athletes in the
development of their dual careers, and which offer adapted
educational and career pathways.

Create and consolidate networks of good practices among the

Member States, based on all the projects carried out within
the framework of the main European tools, and considering
gender equality, social inclusion and the support to athletes
with disabilities.

. Create specific programmes for the generalization and access
of athletes to the mobility for training and learning purposes,
creating European networks, based on quality assurance, to
support the mobility of athletes, and using tools for the rec-
ognition of the learning outcomes of the mobility, such as, for
example, the “European Credit System for Vocational Educa-
tion and Training” (ECVET)".

. Develop a sport legislation for Athletes Dual Career in order
to satisfied the Global Sport Industry and cover all the inter-
national sports athletes or players taking in account the very
common global athletes mobility around different continents.

All the above proposals can be implemented through the creation
of a new law at national and European level that will support and
link all the structures needed to run properly and successfully a Dual
Career program. In order to create new legislation in support of dual
careers at National and European level there should be a more effec-
tive code of communication between sports bodies and organizations
such as Ministries of Sport, National Olympic Committees, athletes’
representatives and former athletes. A new national, European and
global strategy is necessary, implying an update aimed at generating
the agenda of dual career that incorporates new issues and challeng-
es, that considers all actors, and that is aligned with the new require-
ments of the globalized society. In this sense, a great step would be
the creation of new national, European and global guidelines for the
development of dual careers of athletes. That would be reflected not
only at the legislative level in a new state sports law, certainly neces-
sary and urgent, but also applicable to all educational institutions and
sports associations, organizations federations.

Epilogue

Creating and promoting a dual career for the athletes is critically im-
portant not only for the sport industry but also for the labour. Balance
is the key to success in life. The athletes need to find the right balance
between training and learning but also between working and training,
which is a consistently challenging phenomenon.

Investigating European sports and dual career programs it appears
that governments and market labours are limited to providing help
and support to athletes. It is obvious that there is a lack of support by
the government, sports, educational and market structures.

This fact distorts the interpretation of the ancient Greek word ‘ath-
letic’ The word they used was ‘agones’ while there was not the word
‘games’ that is referred to modern times. The ultimate idea of the
games was to unite people and nations. Sport, games and athletism
was linked to Ancient Greeks life and it appears through social, eco-
nomic and educational structures.But most of all in ancient Greece,
sport served the purpose of physical, mental health and beauty.

Today, this ever-increasing competition, the over-the-top perfor-
mance and the growing economic activity, especially in some team
sports, have dramatically increased the “life obligations” of elite ath-
letes. It is clear that the balance has been disturbed. Sport seems to
no longer serve the man, but man be used by sport as part of the
spectacle, the supreme performance, the technology, the commer-
cialization. In the end, it might not just be worth exploring only the
dual career offerings and its inclusion in athletes’ sports career. Per-
haps the process, the concept of sport should be further explored,
and then be redesigned, be redefined and re-based on its true human
nature and value rather than virtual reality.
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Indexes c. 1xdaily
1) QUESTIONNAIRE INDIVIDUAL EDUCATIONAL NEEDS OF YOUNG ATHLETES

d. 5-6x perweek
Dear athletes,

Thank you for accepting to answer this questionnaire about your educational needs as athlete. This research is part of the Life After Sport
project, which aims to explore the needs of athletes during education. Based on an analysis of your answers, a training program and activities e. 3-4x perweek
will be developed to improve athletes’ education needs and encourage the development of their dual careers*.

We want you to think about yourself and your present experience as an athlete. There are no correct or incorrect answers. The questionnaire
is anonymous, so please give us your personal and sincere opinion. Completing the questionnaire will take about 15 minutes.

The results will be used solely for the purpose of research as part of Life after Sports project. Special attention will be given to the protection
of participants’ privacy. 9. 9

f. less than 3x per week

. What kind of high school are you attending?

* ,The term ,dual career" should be understood to mean that an athlete can combine, without unreasonable personal effort, their sporting career with
education and/or work in a flexible way through high-quality training in order to protect their moral, health, educational and professional interests, a. Secondary school (gymnasium, liceo)
without compromising either objective, with a particular focus on the continued formal education of young athletes.” (Conclusions of the Council and of

the Representatives of the Governments of the Member States, meeting within the Council, on dual careers for athletes (2013/C 168/04) N
b. Vocational school

1. Gender:M |F
c. Other

2. Age .
9.1 If you answered Other, please specify:

3.  Where do you live (city, country)?

High school with a classroom for athletes or Sports high school or

4. What is your sport?

Supplementary education

5. How many years are you actively engaged (at least 3 times a week) in this sport?

10. 10. Did you have to change your school in the past?

6.  Where are you currently living?
a. Yes

a. With my parents
P b. No

b. With my relatives
11. Ifyes, why?

c. Inadormitory

d. Accommodation organized by the club } . .
12. Did you repeat a year in school because you did not pass your exams?

e. Other
a. Yes

6.1 If you answered Other, pl specify:

b. No

7. List the greatest sports achievements in the sport you are engaged in: (more than one answer is possible) ) i ) )
13. Often, athletes are forced to combine sports with eduction. To what extent do you manage/have you managed this challenge?

a. participation at the Olympic Games
P P yme (Notatall) 1 2 3 4 5 6 7 (Very much)

b. participation at the World Championshi
P P P P 14. Do you have problems in coordinating your academic obligations with your sports commitment?

c. participation at the European Championship Ye t
a. Yes, often

d. participation at the National Championship / National team 5
b. Yes, sometimes

e. participation in county championship
c. No
f. 1 have not achieved a significant sport achievement so far
8. 8. How often do you train?

a. 3xdaily

b. 2xdaily
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15.

16.

17.

18.

How often do you miss school lessons because of sports obligations?

a. Most of the school year

b. Several times a week

c. Several times a month

d. Irarely miss

Do you consider that you have been supported in the process of developing a dual career?

(Notatall) 1 2 3 4 5 [ 7 (Very much)

Who is the most supportive in this process? (max 2 answers)

a. parents

b. coach

c. teammates

d. teachers

e. home teacher

f. school staff (psychologist, etc.)

g. school principal

h. friends

i. others

17.1. If you answered Others, please specify:

To what extent do you consider that a better communication / collaboration between the coach and other significant people such

as: family members, school staff, would help you develop a dual career?

(Notatall) 1 2 3 4 5 [ 7 (Very much)
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19.

20.

21.

22.

23.

24.

What do you consider most helpful in your high school education? (max 2 answers)

a. mentor and / or co-ordinator in a school that cooperates with the sports club

b. arranging examinations (oral and written examinations)

c. absence from school the day after the competition

d. solving tasks and seminars through online tools

e. online teaching (live, video recording)

f. oral questioning via the internet

g. aclass for a particular sport (football, handball, water polo etc.)

h. others

19.1. If you answered Others, please specify:

To what extent do you consider you would need a designated mentor to support you in the process of transitioning and developing

a dual career?

(Notatall) 1 2 3 4 5 6 7 (Very much)

21. Are you planning to continue your education after high school?

a. Yes

b. No

To what extent do you feel that you've been put in a position to choose between sport performance and fulfilling education?

(Notatall) 1 2 3 4 5 6 7 (Very much)

If you think you are in a position to choose, why do you feel so? (at least 2 answers)

How do you prefer to have your sports and study organized?|

a. Studying + engaging in sport recreationally

b. Studying + engaging in professional sports

c. Engaging in sport recreationally, without studying

d. Engaging in professional sports, without studying
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25.

26.

27.

28.

Which of the following scientific areas and studies are of particular interest to you?

a. SOCIAL - HUMANISTIC (economics, law, computer science, political science, journalism, kinesiology, languages, anthropology,

philosophy, psychology, sociology...)

b. ARTISTIC (acting, music, art, history of art, ...)

c. TECHNICAL AND BIOTECHNIC (traffic, marine, mechanical engineering, agronomy, forestry, nutrition, biotechnology, ecolo

gy,mining, geology, graphics, ...)

d. BIOMEDICAL AND NATURAL (medicine, pharmacy, biology, chemistry, dentistry, veterinary medicine, physiotherapy, ...)

e. Other

25.1. If you answered Other, please specify: Sport

Do you have an interest in enrolling in a training program (coach, referee or umpire) and continuing your career in sports?

a. Yes

b. No

c. I'mnot sure

If your answer is YES, in which of the following professional sports activities would you like to be involved:

a. Coach

b. Secretary of a club (secretary, administrator)

c. Secretary in a alliance (national alliance, community alliance...)

d. Sports manager

e. Head of sports facilities

f. Organizer of sports events

g. Sports inspector

h. Sports journalist

i. Sports referee

j. Sports doctor

k. Sports psychologist

l. Physiotherapist

Do you consider that there is a context to encourage the development of a dual career for athletes in your country?

(Notatall) 1 2 3 4 5 6 7 (Very much)
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29.

30.

31.

Some countries are developing strategies to support athletes on their academic path. Which of these would help you? (max 2

answers)

a. Online educational platform focused on self- training in your own tempo

b. Distance learning

c. Extension of the educational cycles (for example, high school courses taken in six years instead of four years as usual)

d. The compression of school classes in intensive modules (for example two years in one)

e. Flexible exams timetable

f. The possibility to attend only certain modules in university studies, that are recognized as certified competencies

g. Volunteering in sports organizations aiming to develop a related career

h. Internship with the perspective of employment after the end of sports career

i. Adapted curricula (reduced volume and type of information)

j.  Tutoring /additional education support

What else can help you further develop a dual career (sports and education) with respect to the sport you are engaged in? (specify

at least 2 responses)

31. Do you think it is important to educate sports and educational staff to provide support for young athletes?

a. Yes

b. No

c. I'mnot sure
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11) QUESTIONNAIRE FOR FORMER ATHLETES

Dear Sir/Madam,

Thank you for accepting to answer this questionnaire about your experiences while you were a student-athlete. The questionnaire contains
questions about personal information, sports status, the main challenges you had when transiting into the labour market, skills and competen-
cies you developed through engagement in sport, and about the support of the community and the conditions you consider necessary for your
successful achievements in both sports and education.

We want you to think about yourself and your past experience as an athlete. There are no correct or incorrect answers. The questionnaire is
anonymous, so please give us your personal and sincere opinion. Completing the questionnaire will take about 20 minutes.

This research is part of the Life After Sport project, which aims to explore the needs of athletes during education. Based on an analysis of
your answers, a training program and activities will be developed to improve athletes’ education needs and encourage the development of
their dual careers *.

The results will be used solely for the purpose of research as part of Life after Sports project. Special attention will be given to the protection
of participants’ privacy.

*The term ,dual career" should be understood to mean that an athlete can combine, without unreasonable personal effort, their sporting career with
education and/or work in a flexible way through high-quality training in order to protect their moral, health, educational and professional interests,
without compromising either objective, with a particular focus on the continued formal education of young athletes. (Conclusions of the Council and of
the Representatives of the Governments of the Member States, meeting within the Council, on dual careers for athletes (2013/C 168/04)

1. Gender:M |F

2. Age

3.  Where do you live (city, country)?

4.  What kind of high school/college did you attend?

5.  What sport you participated in?

6. At what age did you start your sports career?

7. How many years ago did you end your sports career?

8. Whydid you end it?

a. Health reasons

b. Family reasons

c. Financial reasons

d. Age

e. Lack of support

f. Other

8.1. If you answered Other, please specify:

9.  What period was the hardest one for you to combine your educational and sporting commitments?

a. Primary school

b. Secondary school

c. University
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10. Which role did you mostly identify yourself with?

11.

12.

13.

a. Academic role

b. Athletes’ role

Do you consider that you were supported in the process of developing a dual career?
(Notatall) 1 2 3 4 5 6 7
Who is the most supportive in this process? (max 2 answers)

a. parents

b. coach

c. teammates

d. teachers

e. home teacher

f. school staff (psychologist, etc.)

g. school principal

h. friends

i. others

12.1. If you answered Others, please specify:

(Very much)

What kind of support did you expect and did not get?

a. Psychological

b. Nutritional

c. Physiotherapeutical

d. Financial

e. Other

13.1. If you answered Others, please specify:

14. What was the most difficult thing in managing your educational and sporting commitments?
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15.

16.

17.

18.

At what point of your sports career do you believe it was necessary to benefit from support in dual career?

a. During the development of young athletes, especially of children in early specialization sports (support for participation in

courses outside training and competitions)

b. At the junior level (support for participation in courses outside training and competitions)

c. During the transition period juniors-seniors (courses and opportunities for integration in the labor market)

d. At the senior level (opportunities to integrate in to the labor market)

e. The end-of-sporting-career phase of athletes including those who leave the system earlier than planned (financial support and

training)

Some countries are developing strategies to support athletes on their academic path. Which of these would have helped you

during your academic period? (max 2 answers)

a. Online educational platform focused on self-training in your own tempo

b. Distance learning

c. Extension of the educational cycles (for example, high school courses taken in six years instead of four years as usual)

d. The compression of school classes in intensive modules (for example two years in one)

e. Flexible exams timetable

f. The possibility to attend only certain modules in university studies, that are recognized as certified competenci

g. Volunteering in sports organizations aiming to develop a related career

h. Internship with the perspective of employment after the end of sports career

i. Adapted curricula (reduced volume and type of information)

j. Tutoring /additional education support

What is your job / professional engagement today?

Which skills and competencies are necessary for your present job?

a. Organizational (leadership, decision making, etc.)

b. Time management

c. Communication

d. Language

e. Interpersonal (team work, problem solving, etc.)

f. Ethical values

g. Other
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19.

20.

21.

22.

23.

18.1. If you answered Others, please specify:

Did your intrapersonal (internal) skills gained through engagement in sport influence your personality now?

a. Yes
b. No
c. Partially

If you answered yes/partially, which one? (max 2 answers)

a. Ethical values

b. Responsibility

c. Determination

d. Discipline

e. Self-reflection

f. Firm values and morals

g. Positive thinking

h. Other

20.1. If you answered Others, please specify:

21. What determined your present work?

a. Education background

b. Sports background

c. Both

d. Neither

What were the challenges you had when transiting into the labour market? (min 2 answers)

Did your academic background provide you with adequate skills and competencies for job requirements?

a. Yes
b. No
c. Partially

23.1. If you answered Others, please specify:
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24.

25.

Did your sports background provide you with adequate skills and competancies for job requirements?

a. Yes
b. No
c. Partially

24.1. If you answered Others, please specify:

How does your sports background help you in your present job?
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111) QUESTIONNAIRE FOR STAKEHOLDERS 12. s there any national legislation for athletes’ dual career?

No I don’t Know Yes
Dear Sir/Madam,

Aims of the Questionnaire
Investigating the overall view of dual career programmes on national level, through collecting data and perceptions of sports executives.

8 If yes
Specifically,
a) Recording of interest and actions by sports bodies on the athletes’ dual career (1/2/3/4/8 quest)
b) Recording of the importance of dual career programmes on the athletes’ family environment, (5/6/7 ques) 13. Do you believe that any modifications in national legislation are necessary towards the dual career enhancement?
) Investigation of the national existence and the related legislation of dual career programmes (9-17 Ques)
d) Recording of the existing and proposed dual career programmes as “good practices” (18 - end) | Not at all | slightly | much | Very much

Questions to sports executives
Dear Sir/Madam as a member of a body, which is involved in the sports field, we would appreciate it if you could answer the following questions 14. Is there any cooperation between sport bodies and state authorities concerning athlete’s dual career?

in order to contribute to the National picture of dual career programmes across the country.
P prog Y | Not at all | slightly | much | Very much

1. Does your organization provide additional support to athletes apart from training?

NO Rearely I don’t know Some times YES 15. Ymoompiletal n mMOALTIKY ouvepyaciag HeETagl ISLWTIKWY QOpEWV Kat AOANTIKWY CUAAOYWYV o€ Bépata rou awopouv T dual
career Twv aOAnTwv; (xopnyia)

If yes
The cooperation between private organizations and athletic associations or separate athletes on issues about athletes’ dual career,
2. Inwhich sectors does your organization provide additional support to athletes? is under the national sport supportive policy?
Are there any Policies for cooperation with employers, in support of the dual careers (sponsorship)

Support In education Psychological Suppor Support for of(::ssmn- Financial Support Other Not at all slightly much Very much
al perspective
16. Inyour opinion who should take the responsibility for dual career enhancement?
3.  Inwhich of the following group athletes does your organization focus on?
g sroup y & . . . Ministry of Sport/ Min- Federations/ Sport . e
N N . . European Community National Parliament . . ... Private Organizations
Only the high perfor- nly experienced only in individual cases istry of Education Association
All the athletes Only to young athletes
mance athletes athletes of athletes
17. Which body would you collaborate with towards dual career enhancement?
4. Under the auspices of which body is, the support provided to athletes? . " -
. . . Ministry of Sport/ Min- Federations/ Sport . o ae
. . . . European Community National Parliament . . . e Private Organizations
National Organi- State Prefecture . Sponsoring by pri- istry of Education Association
. . Sport Federation Local Sport Club A Other (pls define..)
zation Organization vate organization

18. Are you familiar with particular dual career programs in action or completed ones?

5. Have you detected any pressure from the athletes’ family to the administration about any additional support apart from training

and engagement in championships? No one Afew only much
never rarely 1 don’t Know Some times always
In a positive answer
6.  Which other athletes’ needs are their parents’ interest in order to be supported by the administration? Please refer any dual programmes you are aware of (Good Practices)
. . Support for profession- . .
Support In education Psychological Support al perspective Financial Support Other (pls define..) Yy
7. Have you noticed if the active athletes seek for support by the administration on educational and professional career issues? 2)
| never | rarely | 1 don’t Know | Some times | always | 3)

8. Based on your experience, have you noticed, if your organization continues to be involved with athletes life even after the end of
their sport career?

Thank you very much for your contribution
| never | rarely | I don’t Know | Some times | always |

9. Do you know the Dual Career programs?

| Not at all | slightly | much | Very much |

10. Do you believe that dual career programs could help athletes?

| Not at all | slightly | much | Very much |

11. Do you believe that dual career programs can help athletes to remain active in sports for a longer time?

| Not at all | slightly | much | Very much |

46 47






FINAL REPORT

Bulgaria-Croatia-Spain-Turkey-Greece-Italy

Trikala, 2020




